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COURSES OF STUDY

M.A. IN EDUCATION (FIRST SEMESTER)

| Course | Course Title Credit | Theory- | Practic | Total | Page |
Code External | um/Int | Marks | No. |
‘ i | ernal |*
| CC-1__ | Philosophical Perspectives of Education | 5 70 | 30 100 | 4-5
| CC-2_ | Psychological Perspectives of Education | 5 70 30 100 | 6-8
 CC-3 | Curriculum Development 5 | 170 30 100 | 8-11 |
| CC-4 | Guidance and Counseling 5 70 30 100 | 11-13 |
AECC | Environmental Sustainability & 3 - 100 100 13
-1 Swachha Bharat Abhiyaan Activities 2 &S53
[ Total 25 280 220 500 | |
* Inter-semester Break-AECC-1will be done R ]
* M.A. IN EDUCATION (SECOND SEMESTER) . iy
Course | Course Title Credit | Theory- Practic | Total Page |
Code External | um- Marks | No. |
Lo ) Internal "
| CC-5_ | Sociological Perspectives of Education 5 70 | 30 100 | 14-16
‘ CC-6 | Historical, Political and Economic 5 70 30 100 | 16-18
Perspectives of Education _
CC-7__ | Contemporary Concern in Education 5 70 30 100 | 18-20 |
CC-8 | Pedagogy of School 5 70 30 100 | 20-36
Subject(Language/Science/Commerce)
CC-9 | Gender, School and Society 5 70 30 100 | 36-38
AEC- | Any One of the AEC Subjects 5 - 100 100 | 38&
1 59-70
Total 30 350 250 600
Grand Total 55 630 470 1100 |
¢ Inter-semester Break-AEC-1 will be done ]
M.A. IN EDUCATION (THIRD SEMESTER)
Course | Course Title Credit | Theory | Practic | Total | Page
Code (Exter | um- Mar | No.
nal) Internal | ks
CC-10 | Teacher Education 5 70 30 100 | 39-41
CC-11 | Comparative Education 5 70 30 100 | 41-43
CC-12 | Educational Research 5 70 30 100 | 43-46
CC-13 | ICT in Education 5 70 30 100 | 46-48
CC-14 | Educational Measurement and 5 70 30 100 | 48-50
Evaluation
AECC | Human Values & Professional Ethics 3 - 100 100 | 50 &
-2 & Gender Sensitization 2 54
Total 30 350 250 600
A a n ™
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Inter-semester Break-AECC-2 will be done

M.A. IN EDUCATION (FOURTH SEMESTER)

Course | Course Title Credit | Theory | Practic | Total | Page
Code (Exter | um- Mark | No.
nal) Interna | s
1
EC-1 Subjective Specific Elective/ - 100 100 | 51-52
Dissertation
EC-2 Any one of the EC Subjects 5 - 100 100 52
DSE-1 | Any One of the Basket of DSE-1/ GE-1 - 100 100 52.
Or Course 55-58
GE-1 ' &
71-72
Total - 300 300
Grand Total 350 550 900
¢ Grand Total including Four 980 1020 | 2000

Semesters

¢ Inter-semester Break-EC-1, EC-2, DSE-1 Or GE-1 will be done
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M.A. IN EDUCATION
FIRST SEMESTER
CC-1: PHILOSOPHICAL PERSPECTIVES OF EDUCATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To recognize and define the concept of philosophy.

2).To enable the students to understand the philosophical origins of educational theories and
practices,

3).To enable the student to develop a philosophical outlook towards educational problems.

4).To understand nature and functions of education and philosophy and their relationship.

5).To analyze the concept and process of getting knowledge and its related phenomena.

6).To recognize and define the concept of philosophy and modern philosophy.

7).To interpret the contribution of various Indian and western schools of philosophy.

8). To understand the contribution of Indian and Western philosophers to the field of education.

COURSE CONTENT

UNIT-I: Education and Philosophy (14 Hours).

1). Concept, Nature and Scope of Philosophy, Relationship between Education and Philosophy
ii). Branches of Philosophy: Metaphysics, Epistemology, Axiology, Logical and their
Educational Implications

iii). Modern Concept of Philosophy-Analysis- Logical analysis, Logical empiricism and Positive
relativism

iv). Schools of Philosophy with reference to concept, principles, aims of education, curriculum,
method of teaching, discipline and role of the teacher- Idealism, Pragmatism, Realism ,
Perennialism

UNIT-1I: Indian Philosophers and their Contribution to Education (12 Hours).
Contribution of the following philosophers to the educational theory and practice.
i). Gijubhai Badheka

ii). RavindraNath Tagore

1ii). Mahatma Gandhi

1v). Sri Aurovindo

1v). Swami Vivekananda

UNIT-III: Indian Schools of Philosophy (12 Hours).

Contribution of the following philosophers to educational theory and practice.
1). Vedanta

ii). Samkhya
iii). Buddhism ;ﬁ.
iv). Jainism = . 2>, 23 C‘Q,,L
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UNET-EV s Western Philosophers and their Contributions 1o Education (12 Hoars
Contribation of the ollowing philosophers o ihe aducational theory wad practice.

i1, Herhen Spencer

i1 raebel

1D, Jean Jacques Rousseau

v, dohn Dewey

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by the students etc.

Sessional work and practicum: The students may undertake any one of the following activities:
e Assignment/term paper on selected theme from the course.
* . Prepare a plan for the mobilization of different types of resources form the community.
e  Analysis of School Education Act of a State.
» Students will be expected to undertake a project based on a question or idea arising out of
different units of the syllabus.
o They can do such a project either individually or jointly with other students.
e Students will be required to submit a long essay on a philosophical topic to the teacher.

Suggested Readings:
1. Saxena, S. (2001). Philosophical and Sociological Foundation of Education. Meerut: Surya

Publications.

2. Sodhi, T.S. & Suri. Aruna (1998). Philosophical and sociological Foundation of Education,
Patiala: Bawa Publication.

3. Singh, B.N. (2005). Education: Social Change and Economic Development. Jaipur: RBSA
Publishers.

4. Mathur, S.S. Sociological Approach to Indian Education, Vinod Pustak Mandir. Agra.

5. Bhat M.S. Educational Sociology, APH Publications, New Delhi.

6. Broudy, H.S. (1977) Building a Philosophy of Education, New York: Kringer.

7. Das, S. (2019). Historical, Political and Economic Perspectives of Education. Ludhiana:
Kalyani Publishers.

8. Taneja, V.R. (2002) Foundation of Education, Chandigarh: Mohindra Capital Publishers.

9. Aggarwal, J.C. (1993). Landmarks in the History of Modern Indian Education.Vikas
Publishing House, New Delhi.

10. Chaube, S.P. (1994). Philosophical and Sociological Foundations of Education. Agra:
VinodPustakMandir.

11. Dhir, R.C. (2019). Contemporary Concerns in Education. Ludhiana: Kalyani Publishers.
13.Gupta, Renu (2011): Philosophical, Sociological and Economic Bases of Education.
Ludhiana: Tondon Publications.

14, Das, S. (2022). Philosophical Perspectives of Education. Ludhiana: Kalyani Publishers.

15. Dewey, John (1966) Democracy and Education, New York: McMillan.

16. N.CER.T., NCERT- the First Year Book of Education 1961.

17.Rawat, P. L. History of Education, Agra: Ram Prasad & Sons, 1965.
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CO2: PSY OO OGIEO AL PERNPEOTIVES 5 TOLOCATION
No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100

Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion ot this course the students will be able

I. To enable students to understand the nature, concept and principles of educational psychology
as an applied discipline with its own scientific methods and approaches.

2. To acquaint learners with the nature and processes of development and assessment of various
traits and abilities; appreciate common characteristics, educational needs and behavioural
problems of learners at successive stages of development from childhood to adolescence to
adulthood.

3. To help students understand the implications of various psychological theories for education.
4. To familiarize students with the structure, functioning, and development of personality and
their implications for education.

5. To make them know and appreciate the need and value of organizing different educational
programmes to suit the needs and demands of special children.

6. To understand the emotional behaviour and balances their emotions

7. To understand the process of adjustment and stress management

COURSE CONTENT

UNIT-I: Human Development and Theories (14 Hours)

1). Human Growth and Development: Meaning and relation, General principles and stages of
development, problems of each stage (with special reference to adolescence). Influencing
processes and factors of development and their relative role.

1i). Cognitive development: meaning of cognition, development of thought and knowledge -
constructivist theory (of Piaget and Vygotsky), and its educational significance.

iii). Social and Emotional Development- meaning and context (Family, Parenting style, peer,
school and school - family linkage). Emotion - Meaning, nature, and kinds of emotions (Anger,
love, fear, frustration and anxiety) and their significant educational implications. Theory of
Social Development (Erickson).

iv). Group dynamics and socio-emotional climate of the class room and influence of teacher
characteristics and teaching - process.

UNIT -1I: Learning and Motivation (10 Hours)
i). Learning: Concept, Kinds, and Levels (Gagne's hierarchy of learning, Pavlov’s Classical

Conditioning learning.)
ii). Cognitive and Information processing views about learning and instruction (Bruner, Ausubel

and Piaget) and their educational implications.
ii). Theories of learning - Gestalt and Sign Gestalt Theories (Tolman's). Kurt Lewin's Field

Theory; Bandura's Social Learning Theory.
iv). Motivation: Concept, nature and relationship with learning; strategies of motivation.

Page 6 of 72
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UNIT -111: Individual Difference (12 Hours)
i). Individual Variations: Concept and aspects; intra and inter differences. determinants (heredity

and environment): Learning styles and teaching strategies to suit individual differences.

ii). Intelligence: Meaning. difference, identification and measurement. Theories of Intelligence:
Early views and theories of multiple intelligence (one factor, two - factor, multifactor, Group
factor theories and model of intelligence in brief: Later views and theories of multiple

intelligence (Stern-Berg's theory).
iii). Emotional Intelligence: concept and dimensions, implications for teachers and students.

UNIT -IV: Personality and Mental Health (14 Hours)

i). Personality - concept, development, structure and dynamics of personality; Personality
Theories - Trait Theories - Allport and Cattel, Psychoanalytic theory - Freud; Humanistic
approach - Roger, Maslow

ii). Mental Health and Hygiene: nature, concept, scope and principles; factors affecting mental
health and hygiene, measures used to promote mental health (preventive, constructive);
Educational implications of mental health.

iii). Mechanisms of Adjustment- defence, escape, withdrawal and compensatory

iv). Introduction to common forms of neurosis, psychosis and somatic disorders impaired,

learning disabled, delinquents, creative and gifted.

Transaction Mode
[ ecture-cum-discussion; peer Group discussion on identified themes; observation of various

instructional situations in real classrooms, seminar reading, critical analysis of events in
classroom reflective discussion in a group; library work and, presentation/panel discussion.

Sessional Work and Practicum: The students may undertake any one of the following activities:

e Case study of one student with adjustment problems.

o Studying the personality characteristics of some successful individuals.

e Visiting institutes dealing with mental health problems of individuals, interaction with
faculty and preparation of report.

e  Project work on identified themes.

e Test on Personality, Aptitude and Creativity, identification of 1Q. EQ, and SQ.

o Administering and interpreting the results of two tests of intelligence - verbal, non-verbal
or performance.

e A case study of an exceptional child and suggesting how to provide education for the
particular child.

« Assignments and tests

e Seminar and symposium

Suggested Readings '
1. Ausubel D P and Robison F.G. School learning An introduction to Educational Psychology

New York Holt, Rinehart & Winston Inc. 1969.

9. Bernard H.W. Psychology of learning & Teaching, New York: McGraw Hill.1963.

3 Bigge, M.L. Learning Theories for Teachers, Harper and Tow Publishers. 1971.

4. Bowbr, G.H. and Hilgard, E.R. : theories of Learning New Delhi Prentice Hall India Pvt. Ltd.

I 5
& D> . .
% - s
— ﬂ\),/é?‘\/) O\RJQJ/ ;2?0 t’? L~
/,}, ,




3

-

—

)

5. Bower. G.H. and Hilgard. E.R.:Theories of Learning Prentice Hall of India. New Delhi. 1980
6. C.L. Kundu : Personality Development. Sterling publishers P\,1. Ltd., New Delhi, 1989

7. Charles N. Newmark : Major Psychological assessment Instruments : Allyn And Becanlnc
Boston, London, Sydney, Totonto, 1985.

8. Dhir, R.C. and Sahoo, D. (2018). Growing Up and Childhood. Ludhiana: Kalyani Publishers.
9. Dandapani, S. -Advanccd Educational Psychology

10. Daniel Goleman'Working with Emotional Intelligence 1998’

11. Dhir, R.C. and Das, S. (2019). Psychology of Childhood and Adolescence. Ludhiana:
Kalyani Publishers.

12. Gage and Berlinger : Educational Psychology, Boston Houghton Miffins Company 1984.

13. Hays J.R. Cognitive Psychology, Thinking and Creating. Homewood Illinoins. The Dorsey
press, 1978

14. Das, S. (2022). Psychological Perspectives of Education. Ludhiana: Kalyani Publishers.

15. Herenhahn B.R.: 'An Introduction to Theories of Learning. Prentice Hall International
Edition, 1998

16. Hilgard and Atkinson .Introduction to Psychology, Oxford and IBH Publisher, Bombay.

17. Jayaswal, R.L. Foundation of Educational Psychology: Allied Publishers, Bombay.

18. Joyce Bruce and Well Marsha. Models of Teaching.Prentice Hall of India Ltd. 1985.

19. Kohlberg, L., Levine, C., & Hewer, A. (1983). Morai Stages: A Current Formulation and a
Response to Crilics. New York: S. Karger.

20. Mangal, S.K.Advanced Educational Psychology, New Delhi, Prentice Hall of India Pwvt,
Ltd;1939. -
21. Michael Green: Theories of Human Development prentice Hall, Englewood Cliffs, New
Jersy, 1989.

22. Moully George J. (1982). Psychology of teaching. Botton: Allyn & Decan Inc.

23. Passi B.K. Creativity in education NPC Agra 1982.

24. Sinsh,Arun Kumar. Uchattar Manovaigyan Prayog and Parikshan

25.Srivastava, G.N.P. (1995). Recent Trends in Educational Psychology. Agra Psycho Research

Cell, +Agra, India.

26. Wordsworth B.J. Piaget’s: Theory of cognitive and affective Development, New York:
Longman incorporated, 1989.

27. Gupta, S.P & Alka Gupta. Uchattar Siksha Manovigyan.

28. Sharma.Rajnath & Rachna. Uchattar Siksha Manovigyan.

CC-3: CURRICULUM DEVELOPMENT

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)
COURSE OBJECTIVES: On completion of this course the students will be able

1. To understand the underlying basis, principles, and intricacies inherent in the structure of a
sound curriculum and the various forces and considerations involved which must be taken into

account when developing a curriculum.
2. To understand the foundations of curriculum development.
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3. To be acquainted with various curricular types and their designs. process and construction,.
4. To know about curricular content, curriculum implementation and the process of curriculum

evaluation.
5. To know and understand issues. trends and researches conducted in India in the area of

Curriculum and curriculum development.

6. To design and develop a curricular framework with given objectives in a particular field of
formal study.

7. To understand the concept and principles of curriculum development.

8. To understand and appreciate curriculum as a means of development of the individual.

9. To appreciate the need for continuous curriculum reconstruction.

10. To develop skills in framing curriculum for subjects of teaching, analysing curriculum.

1l. To analyse teaching-leaning process and developing course contents in the subjects of

teaching.
COURSE CONTENT:

UNIT-1: Understanding Curriculum (12 Hours)

1). Curriculum: Concept and meaning, functions, Core-Curriculum.

ii). Types/Approaches of Curriculum- Subject-Centred, Learner-Centred, Learning-Centred,
Activity-Centred, Experience-Centred, Integrated Approach, Humanistic-Centred.

iii). Bases of Curriculum- Philosophical, Psychological, Sociological

iv). Curriculum Policy and Framework- Constitutional Mandate, Socio-Cultural Mandate,
Environmental Mandate, Economic Mandate, Political Mandate and Globalisation Mandate.

UNIT-II: Curriculum Development (10 Hours)
1). Determinants of Curriculum-Social, Psychological, Economic, Political, cultural and

Educational.
11). Principles, Processes/Stages of Curriculum Development.
iii). Cutriculum Framework- Concept, Components, Principles and NCFTE-2009.
1v). Issues and Concems in Curriculum Development

UNIT III: Models of Curriculum Development (14 Hours)
i). Tyler Model

it). Hilda Taba Model

iii). Hunkin’s Decision Making Model

iv). Weinstein and Fantini Model

v). Glathorn Naturalistic Model

UNIT 1V: Curriculum Evaluation (14 Hours)

1). Curriculum Evaluation- Importance, Meaning and Types.

ii). Classroom Transaction: Planning (time, space, manpower, materials, scheme of lesson, plan
of lesson), Preparation of curricular materials and activities (text and support materials, learning
activities), mode of transaction and learners’ involvement-resource management (use of TLMs
and activity, question bank), use of assessment mechanism for learning.

iii). Evaluation of Curriculum: Mode (internal and external), periodicity (continuous, periodic),
mechanism (research studies, on-site observation, on-line feedback, FGD), immediate and long-

term revision, specific/comprehensive improvement.
\
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iv). Current Provisions and Practices for Curriculum Development

Transaction mode: Panel discussion, interviews (with experts in curriculum studies) on
identified themes, self-study and presentation of paper in internal seminars; self-reading of
original sources i.e. NPE, NCF, CABE reports, commissions and commitiees on secondary
Education and Curriculum related issues and reflective discussion on the recommendations could
be done. Hands on experience at work situation and observation of training sessions and
presentation etc. could constitute the different forms of curriculum transaction.

Both the individual and group learning/transactional strategies need to be adopted. Besides, the
lectures, discussions, demonstration methods; attempts needs to be made to provide hands on in
developing and demonstrating the materials. Students' seminars on select themes especially the
current issues to curriculum development could be organised. Field visits to places of curricular
other sites i.e. Museums, planetarium, zoo, sanctuaries, art and craft related sites, historical
monuments, science parks etc. could be arranged and group work on the educational importance
of these sites could be done and presented by pupil teachers. As an exposure to prevailing good
practices, select schools could be visited by pupil teachers for observation and preparation and
presentation of reports. Visits to library and laboratories could be arranged to deal with specific
themes. Book reviews (including reference books and school textbooks) available at secondary
level of education could be done and presented as assignments.

Sectional Work/Practicum: The students may undertake any one of the following activities.
e Critical appraisal/analysis of existing syllabi and textbooks developed by various

agencies at

» National/State/local level in the light of National curriculum Frameworks' Evolving
criteria for development of syllabi and textbooks.

e Maintaining of reflective diary on schools/institutions (SCERTSs, School Boards, National
organisations) observed visited and analysis of the own experiences.

o  Evaluation of a primary class text book.

» Reading of original documents i.e. National Curriculum Frameworks developed by
NCERT (NCF-2000 and 2005) AICTE, NPE-1986 (modified version 1992) POA on
NPE-I996, 1992and examine the same with respect to various aspects of foundation,
critical comments be supplied for the same.

Suggested Readings
1. Andrey & Howard Nicholls.(1978). Developing Curriculum - A Practical Guide. George

Allen and Inwin, London.

2. Bexday, G.Z.L.(1964). Comparative methods in Education, Oxford and IBH Publishing Col.,
New Delhi.

3. Cramer, LF. & Brown. G.S. Contemporary Education: A Comparative Study of National
System. Harcourt Brace & Company, New York, 1965.

4. Dhir, R.C. & Das, S. (2019). Curriculum Studies. Ludhiana: Kalyani Publishers.

5. Dent, H.C. Educational System of England, George Allen and Unwin, London, 1981.

6. Edward, A. Krug. (1960). The Secondary School Curriculum Harper and Row Publishers,

New York.
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7 Hans, Nicholas. (1961). Comparative Education. Rutledge and Kegan Paul, London.
8. Harold Alberty.(1957). Reorganizing the High School Curriculum. McMillan Company, New

York.
9. Harold, B. Alberty & Elsic, J. Alberty. (1963). The Curriculum. The MacMillan Company,

New York

10 Hugh Sockelt.(1976). Designing the Curriculum. Open Books, London.

I 1. Ivor, K. Davies.(1976). Objectives in Curriculum Design, McGraw Hill, London.

12. John, D.McNeil.,(1977). Curriculum, Little Brown and Company, Boston.

13. Joseph. Leese. The Teacher in Curriculum Making, Haprer and Brothers Publishers, New
York, 1961 .

14. Dhir, R.C..(2019). Contemporary Concerns in Education. Ludhiana: Kalyani Publishers.

15. Kandel, L.L. Studies in Comparative Education, George Harp, New York, 1963.

1 6. King, E.J. Other Schools and Ours. Holt, Rinehart and Winston, New York, 1959.

17. NCERT (2000). National Cutriculum Framework for School Education, NCERT, NewDelhi.
18. NCERT (2005). National Curriculum Framework.2005, NCERT, Sri Aurobindo Marg, New
Delhi.

19. Taba Hilda (1962) Curriculum Development: Theory and Practice, New York, Harcourt
Brace, Jovanovich Inc.

20. Das. S. (2019). Contemporary Concems in Education. Ludhiana: Kalyani Publishers.
21.Taba Hilda (1962) Curriculum Development: Theory and Practice, New York, Harcourt
Brace, Jovanovich Inc.

22. William, M. Alexander, (1966).Planning Curriculum for Schools. Holt, Rinehart and
Winston, New York.

23. Vernon. Anderson (1962). "Principles and Procedures of Curriculum improvement".

24. Zais, R.S.(1976):"Curriculum Principles and Foundations". Harper& Row Pub., London.

CC-4: GUIDANCE AND COUNSELLING

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To develop understanding of meaning, need, principles and types of guidance
2). To get acquainted with the tools and techniques of appraisal of an individual.
3). To develop understanding of meaning characteristics and types of counseling.
4). To get acquainted with process and techniques of Counseling and Guidance.
5). To get acquainted with the theories of counseling.

6). To develop understanding about Group Guidance —concepts and techniques.
7). To explain the qualities and role of a school counselor.

COURSE CONTENT

UNIT-I: Understanding Guidance (12 Hrs.)
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i1. Meaning. nature. noed. importance, purpose, scope and principics of Guidance

H Tapes of Guidanee: Educational. Vocational and Persenal

iii1. Bases of guidance: Philosophical, Sociological, Pedagogical and Psychological
i i. Functions and purposes of Guidance.

UNIT-1I: Understanding Counscling (12 Hrs.)

i). Meaning. importance. characteristics. principles. processes and steps of counseling.
ii). Difference between Guidance and Counseling.

iii). Types of counseling- Directive. Non—directive and Eclectic counseling

iv). Qualities and Role of counsclor in counseling.

UNIT-II: Tools and techniques of Guidance and Counseling (12 Hrs.)

i). Guidance and counseling for Individual and Group

ii). Tools OF Guidance and Counseling: Blanks. Cumulative Record Card. Rating scale,
Questionnaires, Psychological Tests and Inventories.

iii). Techniques of Guidance (Observation. Interview and Sociometry) and Counscling (Lecture.

Discussion and Dramatics).
iv). Group Guidance —concepts and techniques.

UNIT-IV: Theories of Counseling (14 Hrs.)
1). Client Centered Therapy (Carl Rogers).

i1). Behavior Therapy (B.F. Skinner).

iii). Gestalt Therapy (Fredric Pearls).

iv). Psychoanalytic Therapy (Sigmund Freud).

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional work/Practicum: The students may undertake any one of the following activities:

e Assignment/term paper on selected theme from the course.

o Preparation and administration of any two tool that is observation, interview,
questionnaire etc. with respect to guidance services at elementary/secondary level.

e Preparation of Job resume for Self-enrichment.

e Visit to Guidance and counseling cell /bureau and prepared the report.

o Preparation of a comprehensive guidance programme for a school on the basis of need.

e Preparation of a vocational / educational counseling programme for class—X students.

= Preparation of a questionnaire for socio-economic survey of secondary school students
for providing career counseling.

Suggested Readings
1. Bantole, M.D. (1984). Guidance and counseling. Bombay: Sheth and Sheth Publications.

2. Bhatnagar, A. & Gupta, N (Eds) (1999). Guidance and counseling. A practical approach,

Vol.I. New Delhi: Vikas.
3. Bhatnagar, A. & Gupta, N. (Eds) (1999). Guidance and counseling, A theoretical perspective,

Vol.Il. New Delhi: Vikas.
4. Chaturvedi, R. (2007). Guidance and counseling skills. New Delhi: Crescent Publishing
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3. Gardner. [ (1999, Nultiple intelligence: Understanding the mind. National Professional
Resources: NY.

6. Gibson, R.L. & Mitchell, M. H. (2008). Introduction to counseling and guidance, (7th Edition)
New Delhi, Pearson Education, Inc.

7. Joneja, G. K. (1997). Occupational information in guidance. New Delhi: NCERT.

8. Das. S. (2022). Guidance and Counselling. Ludhiana: Kalyani Publishers.

9. Myers, G.E. (1948). Principles and techniques of vocational guidance. London: McGraw Hills

Company.
10. Petterson. G.H. (1962). Counselling and guidance in schools. London: McGraw Hill Book

Company.
11. Pietrofesa. J. J. Bernstein. B. & Stanford. S. (1980). Guidance: An introduction. Chicago:

Rand McNally.

12. Rao. S.N. & Sahajpal, P. (2013). Counselling and guidance (3rd Ed). New Delhi. Tata Mc.
Graw Hill Publishing Company Limited.

13. Dhir. R.C. and Das, S. (2019). Educational Management. Ludhiana: Kalyani Publishers.

14. Saraswat. R. K. & Gaur. J. S. (1994). Manual for guidance counselors. New Delhi: NCERT.
15. Shertzer. B. & Stone, S.G. (1980). Fundamentals of guidance. Boston: Houghton Mifflin Co.
16. Tolbert. E.L. (1978). An introduction to guidance. Toronto: Little Brown and Company.

17. Shertzer, B. & Stone, S.G. (1980). Fundamentals of Counseling. Boston: Houghton Mifflin

Co.
AECC-1: Environmental Sustainability and Swatchha Bharat Abhiyaan and Activities

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum Internal-100)

Detailed course given at the end

Suggested Readings
1. Gibson, R.L. & Mitchell, M. H. (2008). Introduction to Environmental Sustainability. New

Delhi, Pearson Education, Inc.
2. Das, S. (2022). Environmental Sustainability, Swatchha Bharat Abhiyaan and Activities.
Ludhiana: Kalyani Publishers. 3. Joneja, G. K. (1997). Environmental Sustainability. New Detlhi:

Anmol.
4. Dharam, S. (2000). Environmental Sustainability. Ludhiana: Kalyani Publishers.

M.A. IN EDUCATION
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NECOEND SN EST R
CC-5: SOCIOQLOGICAL PERSPECTIVES OF EDUCATION
No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1. To detine meaning and concept of Educational Sociology.

2. To education as a social system, as a socialization process and a process of social progress and
change.

3. To understand the Education and cultural change.

4. To understand certain current educational issues in social context.

5. To understand the process of globalization.

6. To know education for national integration and international understanding.

7. To internalize urbanization. modernization, westernization with reference to Indian society
and their educational implications.

8. To define national value enshrined in [ndian constitution.

9. To inculcate equality of educational opportunity in education.

10. To understand Theories of values.
COURSE CONTENT

UNIT-I: Education and Sociology (14 Hours)

i). Concept and nature of sociology of education, Difference between sociology of education and
educational sociology, social organization, social groups, social stratification, factors inflaming
social organization.

ii). Characteristics of social organization; institutions, attitudes and values.

iii). Culture - Meaning and nature of culture, Role of education in cultural context, Education
and cultural change.

iv). Education and society - Education as a social system, as a socialization process and a process

of social progress and change.

UNIT-II: Education and Social System (12 Hours)
i) Equality of educational opportunity in education, Equality Vs equity in education, inequalities
in Indian social system with special reference to social disadvantages, gender and habitation;

measures to address them
ii). Education and democracy: constitutional provision of education, Nationalism and education,

iii). Meaning and nature of social change and role of education for social change and social

control.
iv). Education for national integration and international understanding.

UNIT-III: Society and Potential Forces (12 Hours)
i). Concept of urbanization, modernization, westernization with reference to Indian society and

their educational implications.
ii). School as a sub-social System.

l

14 of 72 =
Page 14 0 ;(J ,—}-

\\Lo/"“”(} < o 7 JIEE:
75 %\E AL




e Cdabalizanon, Industmialvcanion, Modernization sad privatization: Concepl Dverview o] s
IMPast on cducation and sociein

o Education as g potential equatizing social foree: Tguabity of sducational opportunities.

UNIT-1V: Values and theories (12 Hours)

i). Values - concept. types and their educational implication.

i1). National value enshrined in Indian constitution and their educational implication.
iii). Morality - concept. features and importance.

iv). Theories and their educational importance- Hedonism. Perfectionism and Rigorism.

Sessional Work/Practicum
¢ Paper presentation on a given topic (10 Marks).
e Two Assignments of 10 marks each (20 Marks).

Suggested Readings

1. Mathur. S. A. Sociological Approach to Indian Education, Vinod Pustak Bhandar. Agra.

2. Nayak. B. K. Text Book of Foundation of Education, Kitab Mahal, Cuttack.

3. Russel Bartrand. Education and Social Order, George Allen and Union Lid., London.
Saiyadain. K. G. Education and Social Order, Asia Publishing House. Bombay.

5. Govt. of India. Ministry of Education, Report of Education Commission (1964-66)

6. Agrawal. J.C. (2010) Teacher and education in a developing society. Delhi: Vikash Publishing

House.
7. Arulsarmy, S.(2011). Philosophical and sociological perspectives on education. New Delhi:

Neelkamal Publication.

8. Bhatia. K.K.-(2011) Philosophical and sociological foundation of education. New Delhi:
Kalyani Publishers.

9. Apple, M.W., (1988). Teaches and Texts: A Political Economy of Class and Gender Relations
in Education. New York: Rutledge.

10. Mathur, S.S. - (1966) A sociological approach to Indian education. Agra : Vinod Pustak
Mandir. '

11. Aggrawal J.C Philosophical and Sociological Perspectives on Education.

12. Aikara, J., (1994) Sociology, of Education. Indian Council of Social Sciences Research. New
Delhi.

13. Althusser, (1971). Ideology and Ideological State Apparatuses 'Notes towards an
Investigation'. Lenin and Philosolthy and Other Essays. New Left Books.

14. Apple, Michael, (1979).Ideology and Curriculum. London. Routledge & Kegan Paul.

15. Chandra, S.S. & Sharma, R.K. Sociology of Education.

16. Sodhi, T.S. & Suri, Aruna (1998). Philosophical and sociological Foundation of Education,

Patiala: Bawa Publication.
17. Singh, B.N. (2005). Education: Social Change and Economic Development, Jaipur: RBSA

Publishers.

18. Das, S. (2022). Sociological Perspectives of Education. Ludhiana: Kalyani Publishers.

19. Mathur, S.S.: Sociological Approach to Indian Education, Vinod Pustak Mandir, Agra.

20. Bhat ML..S. Educational Sociology, APH Publications, New Delhi.

21. Chaube, SP Philosophical & Sociological Foundation of Education.

22. Chaube, S.P. (1994). Philosophical and Sociological Foundations of Education. Agra: Vinod

'
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23, Gupte. Renu 2oy Philosophical. SocioJooiewr and Deonomic Bases ol Ddies o ios
Ludhivana: Tondon Publicavons.

24, Dewey. John 119661 Democracy and Pdueation. New York: MceNTiflan,

235, Kumar. Krishna. 1989, Social Character of Jearning. New Delhi: SAGE.

CC-6: HISTORICAL. POLITICAL AND ECONOMIC PERSPECTIVES OF
EDUCATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To acquaint the students with the general development and progress of education prior to

independence.

2). To elaborate the genesis of expansion of education.

3). To enable the students to understand the concept and meaning of problems of Education

4).

5). To enable the students to understand the various problems of education at different stage
(Primary, Secondary, Higher Secondary, higher education, Vocational, women, Handicapped)
with special reference to different Commissions and Committees.

6). To enable the students to find out the reasons and evaluate the solutions to the education for
different stages.

7). To enable the students to understand the problems related to the policies of Government and
to find out remedies.

8). To acquaint the students with the relationship between the financial support of education and
quality of education.

9).To develop familiarity with the various sources of financing education in India.

10). To enable the students to locate human and material resources and utilise them to the

maximum benefit for education.
COURSE CONTENT:
UNIT-1: Education in India: Pre -independence Scenario. (14 Hours).

i). Education in the Pre-Vedic and Vedic period.
ii). Education in the Buddhist period and Jainism

iii). Education in the Medieval period.
iv). Education in the Modern India-Macaulay’s Minutes (1935), Buniyadi Shiksha
(1935),Wood’s Dispatch (1854), Hunter Commission Report (1882), Sargent Committee

Report (1944).
UNIT-II: Education in Modern Indian Scenario. (12 Hours).

1). Constitutional provisions for Education.
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e Commissions lor Bductaons! Development, fose ity Bducation Commissioni 119882
Secondar: Bducation Commission (193233 and Kadchari Education Commissian r1902-0iv)y,
im0, Nuvonal Policy on Fducation (1908, Chattopudhvay Committee- ¢ 1982-S35

o Nationad Policy on Bducation 1 19856). Revised Naitonal Policy on Educanion ¢ 1992)

National Educaton Policy-2020

UNIT-UI: Political Perspectives. (12 Hours).

1). Education and Politics: Their relationship. Politicization of Education. nature  and
implications.

ii).Impact of Politics on various aspects ol Education with reference to curriculum. freedom and
discipline. role of teacher and method of teaching.

iti).Education under Democracy: Right-based Education.

iv).Education in Election Manitesto of different Political parties

UNIT-IV: Economic Perspectives. (12 Hours).

1). Education and Economics: Meaning. Their relationship. Education as an investment- return.
input-output and Role of Education in Economic Development.

i1).Human Resource Development and Education-Concept. need, importance, features; Human
Development Index (HDI)- Concept, Components and Measurement.

ii).Five Year Plans- Eleventh Five Year Plan, Eleventh Five Year Plan.

iv).Economic Development in the Perspectives of globalization and liberalization and its impact

on Education in India.

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake any three of the following activities:
e . Assignment/term paper on selected theme from the course.
e Seminar on the topic of the syllabus.
o Critical analysis of grant any Five Year Plan.

Suggested Readings

1. Education in Ancient India - Dr. A.S. Altekar

2. Ancient Indian Education - R.K. Mikharji

3. A History of Education in India (during the British period) by J.P. Naik and Nurulla

4. A text Book in History of Education- Paul I Munroe.

5. N.C.E.R.T., NCERT- The First Year Book of Education 1961.

6. Ministry of Education- Education Commission Report- 1964-66.

7. UNESCO- Economic and Social aspects of Educational Planning, 1963.

8. Naik J.P. Educational Planning in India 1965-Allied Publishers.

9. Problems of Higher Education in India- An Approach to Structural Analysis and Recognition.
10. Saffer, H. Investment in Human Capital, New York: MacGraw Hill, 1961

I1. History and Problems of Education Voi.I- Yogendra K Sharma

12. History and problems of Education Voi. II- Yogendra K Sharma.

13. Azad, Jagdishlal. (1975). Financial of Higher Education in India, New Delhi, Sterling

Publishers,

>
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14. Misra. Atmanand Financing Education in India, Bombay: Asia Publishing Co.. 1964.
15. John. R. L. and Morphet, B.L.(Ed.) Problems and Issues in public school finance, New York:

Columbia University, 1952.
16. Mort. P. R. and Reusser. W.C. Public School Finance, New York: McGraw Hill, 1960.

17. Musgrave, R. A., Theory of public Finance: A Study of public Economy, New York:

Mcgraw Hill.
18. Saxton, P. G. Education and Income, New York: Viking Press, 1961.

19. Das. S. (2022). Historical. Political and Economic Perspectives of Education. Ludhiana:
Kalyani Publishers.

20. Hartog Philip, Some aspects of India Education: Past & Present, London, Oxford.

21. Syed, Nurullah & Naik, A History of Education in India, (in 1800-1965. Bombay: MacMilan
Co.,1958.).

22. Rawat, P. L. History of Education, Agra: Ramprasad & Sons, 1965.23. Chaubey, S. P., A
History of Education, Allahabad, Bharat Publication, 1955.

24. Mukerji S. N. Education in India To-day & Tomorrow, Baroda : Acharya Book, Baroda,
1960.

25. Saiyeddin K. C. Compulsory Education in India, Delhi, University Publication Commission,
1964.

26. Report of Education Commission, 1964-66.

CC-7: CONTEMPORARY CONCERNS IN EDUCATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able to

1. Describe the prevailing social inequities, diversities and marginalization in India and their
implication for education.

2. State the relevant Constitutional provisions, policy recommendations and the provisions
in different acts relating to education specifically to school education.

3. Explain the various concerns and issues of school education.

4. State the roles of teachers in addressing the concerns and issues.

5. Develop a set of professional values required to address the issues and concems through

curricular and co-curricular practices

COURSE CONTENT

UNIT-I: Diversity, Inequality, Marginalization in Indian Social Context (14 Hrs.)

(). Critical study of Indian Constitution to understand the Fundamental Rights & Duties of
citizens, Directive principles of State policy

(ii). Constitutional values and aims of Education

(iii). Critical understanding of inequality, discrimination & marginalization in Indian social
context as impediments for constitutional promise (freedom, justice, equality & fraternity)
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(iv). Exploration of social evils to achieve Universalization of school education.

UNIT-1I: Constitutional provisions, Policies and Acts in Education (12 Hrs.)
(i). Constitutional provisions and values for resolving the issues of diversity, inequality and

marginalization 1 education.

(i1). Policies and programmes for addressing these issues — NPE 1968 and 1986/ 92: Samagra
Siksha; State Policy on Multilingual Education, Niti Ayog

(iii). Problems in implementation of the policies with reference to access, enrollment, retention

and quality in education

UNIT-1II: Policy Frameworks for Public Education in India & Educational Interventions

(12 Hrs.)
(i). Nationalists critique on colonial education and experiments
(i1). Universalization of Elementary education - Nayee Taleem; Sayaji Rao Gaikwad,

G.K.Gokhale
(iii). Indian Education System - Different levels, Pre-primary, Primary, Secondary, Higher

Secondary and Higher Education
(iv). Discourses on RTE Act and the status of implementation

UNIT-IV: Quality Concerns in Education (12 Hrs.)
(i). Quality education — concept, dimensions and indicators, Factors determining quality

education.

(ii). Initiatives for enhancing quality education in school: decentralized planning, innovative
materials and pedagogy, capacity building of teachers, reforming teacher education programme,
community involvement etc.

(iii). Role of school, teacher and community to promote quality education in school.

(iv). Liberalization and Globalization in Education.

(v). Pedagogic and curricular changes in 1990 to 2000°s - Shift to child-centric pedagogies

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake any three of the following activities:
e . Assignment/term paper on selected theme from the course.

e Seminar on the topic of the syllabus.

« Conducting social survey in respect of inequality and marginalization and preparing a
report.

o Preparation of a term paper on Constitutional values with reference to the issues of

equality.
« Debate / discussion / seminar on quality issues in education and preparation of a report




Suggested Readings

Glasser, W. (1990). The quality school: Managing students without coercion. New York:
Perennial Library.

Govt. of India (1992). Report of core group on value orientation to education. New Delhi:
Planning Commission, Govt. of India.

Kumar, Krishna (1996). Leaming from conflict. New Delhi: Orient Longman.

MHRD (2008). Framework for implementation of Rashtriya Madhyamik Shiksha Abhiyan: A
scheme for universalization of access to and improvement of quality at the secondary stage. New
Delhi: Department of School Education and Literacy.

Ministry of Law and Justice (2009). Right to education. New Delhi: Govt of India. NCERT
(2005). National curriculum framework 2005. New Delhi- NCERT.

Das. S. (2022). Contemporary Concerns in Education. Ludhiana: Kalyani Publishers.

Puri, M. & Abraham. (Eds.) (2004). Handbook of inclusive education for educators,
administrators and planners. New Delhi: Sage Publications.

Sharma, R.A. (1998). Environmental education. Meerut : Surya Publication

UNESCO (1990). Source Book on environmental education for secondary teachers. Bangkok:
UNESCO Principal Regional Office for Asia Pacific

UNESCO (2001). Learning the way to peace: A teacher’s guide to peace education. Paris:
UNESCO.

UNESCO (2004). Education for all: The quality imperative. EFA Global Monitoring Report.
Paris: UNESCO.

UNESCO (2012). Shaping the education of tomorrow: 2012 Report on the UN decade of
education for sustainable development. Paris: UNESCO.

UNICEF (2000). Defining quality in education. New York: Programme Division (Education),
UNICEF.

CC-8: PEDAGOGY OF SCHOOL SUBJECTS

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-3 0)

Any One Group of the Following Pedagogy of School Subjects
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Group (A PEDAGOGY OF LANGUAGE SUBIECT (FENGLISH)
COURSE OBJECTIVES: On completion of this course the students swill be able o

* Analyse the issues relating to importance and place of English in school curriculum.

Acquire skills in English.

Know the aims and objectives of learning English.

Use various methods, approaches and strategies for teaching-learning English.

Transact various types of lesson plans covering all aspects of English language.

Develop test items to assess learning in English.

Provide feedback enrichment materials.

Use the understanding of phonetics for facilitating students> speaking in English.

* Plan appropriate pedagogical treatment of the prescribed contents for effective classroom
transaction

COURSE CONTENT

UNIT-1 Objectives and Methods (12 Hrs.)
1. a) The Role of English in India- The Present Situation.
b) The objectives of Teaching English at Secondary-level
" ¢) Bloom’s Taxonomy of Educational Objectives.
2. a) Grammar-Cum-Translation Method.
b) Direct Method
¢) The structural Approach.
d) Bi-lingual Method.
€). SE Model, ICON Model

UNIT-II Skills of Language (14 Hrs.)

1. a) The mechanics of reading.
b) Silent reading and loud reading.
c) Intensive and extensive reading
d) Supplementary reading.

2. a) Teaching the mechanics of writing.

b) Controlled and graded writing exercises.
¢) Guided Composition and free compositions.

3. Development of communication.

(o=,

INIT-III: Teaching and TLM (12 Hrs.)

- Teaching Prose, Teaching Poetry. Teaching Grammar, Teaching of Non-detailed Text.

- Use of TLM in teaching learning process- Audio, Visual and Audio Visual Aids in Teaching.
. Analysis of Text Books.

. Designing blue print
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UNIT-1V: Preparation of lesson plans and techniques of evaluation (12 Hrs.)

1. Preparation of lesson plans using Herbartian Steps. SE Model, ICON Model & Scheme of
lessons.

9. Formulation of Objectives and techniques of evaluation.

3. Use of ICT materials in classroom.

4, Preparation of Scheme of lessons.

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study., seminar/presentations by students €tc.

Sessional Work/Practicum: The students may undertake the following activities:

e Fach student is required to submit one assignment on any topic.

e Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbatian Steps and SE Model (at least two plans in each model)

e Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.

e Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.

Suggested Readings

1. Allen, H.B. & Campbell, R.N. - Teaching of English as Second Language, Tata McGraw
Hill, 1972.

2. Bilors, F.L.- , The Techniques of Language Teaching. Longman, 1961.

3. Bright, J.A. & Mc Gregor, G.P.- Teaching of English as a Second Language, Longman,
1970.

4. Corder, S.P.-, Introducing Applied Linguistics, Penguin Books, 1971.

5. Forrester, J.-, Teaching without lecturing, Oxford University Press 1968.

6. Fries, C.C.-, Teaching and Learning English as a Foreign language, University of Michigan
Press, 1957.

7. Gokak, V.K.- English in India. Its present and Future, Asia publishing House, Mumbai,
1964.

8. Homby, A.S.-, A guide to patterns and usage in English, Oxford University Press, 1974.

9. Mehta, R.K.-, The Teaching of English in India, Oriental Longman, 1957.

10.Palmer, H.E.-, A Grammar of English Words, Longman, 1961.

11. French, F.G.-, The Teaching of English Abroad, Parts I, II and III Oxford University Press.
12.Ryburn, W.M.-, The Teaching of English in India Oxford University Press.

13.Thomson & Wyatt-, The Teaching of English in India, Orient Longman, 1997.

14. Forrester, J., Teaching without lecturing, Oxford University Press1968.

15. Fries, C. C., Teaching and Learning English as a Foreign language, University of Michigan
Press, 1957.

16. Gokak, V. K. English in India. Its present and Future, Asia publishing House, Mumbai, 1964.
17. Homby, A. S., A Guide to patterns and usage in English, Oxford University Press, 1974
18. Mehta, R. K., The Teaching of English in India Oriental Longman, 1957.

19. Palmer, H. E.,A Grammar of English Words, Longman, 1961

20. French, F. G., The Teaching of English A})roqd, Parts I, IT and III Oxford University Press.
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21. Ryburn, W. M.. The Teaching of English in India.” Oxford University Press.
22. Thomson & Wyatt, The Teaching of English in India. Orient Longman, 1997.

Group (B): PEDAGOGY OF LANGUAGE SUBJECT (HINDI)
COURSE OBJECTIVES: On completion of this course the students will be able to

* Analyse the issues relating to importance and place of Hindi in school curriculum.

Acquire skills in Hindi.

Know the aims and objectives of learning Hindi.

Use various methods, approaches and strategies for teaching-learning Hindi.

Transact various types of lesson plans covering all aspects of Hindi language.

Develop test items to assess leaming in Hindi.

* Provide feedback enrichment materials.

® Use the understanding of phonetics for facilitating students’ speaking in Hindi.

¢ Plan appropriate pedagogical treatment of the prescribed contents for effective classroom
transaction

COURSE CONTENT
UNIT-1: Hindi Bhasha ebam Vidyalayame Ushka Sthan (12 Hrs.)

Hindi Bhasha ka artha, prakriti, Visheshataon, karya.

Hindi Bhasha ke samanya aur vishishtha uddeshya.

Badalte parivesh me Hindi Bhasha ka Vidyalaya me sthan.

Hindi Bhasha ka sthan tatha mahatva: Vidyalait pathyakram me Hindi Bhasha ka sthan
ebam mahatva (a). Trilingual Formula; Kothari Commission 1964-66 ke sujhao ebam
samvaidhanik pravadhan.

e Bloom’s Taxonomy of Educational Objectives, Designing blue print.

UNIT-11: Hindi Bhasha ke adhyapan ki vidhaen (14 Hrs.)
* Gadya (a) Uddeshya (b) Vidhiyan-Charcha, kathakathan, abhirup (natyikaran, bhumika
abhinay)
* Padya (a) Uddeshya (b) Vidhiyan-Charcha, Rasaswadan.
® Vyakaran (a) Uddeshya (b) Vidhiyan-Charcha, Rasaswadan.
* Rachana (a) Uddeshya (b) Prakar, niyamab ebam mukta rachana (c) Vidhiyan

UNIT-111: Bhasha adhyapan ke sutra aur Siddhant (12 Hrs.)
Bhasha Adhyapan ke Sutra: gnyat se agnyat, saral se jatil, murt se amurt, pumna se ansh, samanya
se vishisth, SE Model, ICON Model & Scheme of lesson. Designing blue print
e Bhasha Adhyapan ke Siddhant: anukaran ka siddhant, ruche ka siddhant, abhyas ka
siddhant, bolchal ka siddhant, anupat wa kram ka siddhant,vyaktigat vibhinnata ka

siddhant.
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(b) Bhasan-mahatva ebam dosh.
(¢) Pathan/wachan- mahatva ebam dosh,wachan ka prakar (maun wachan aur saswar

wachan)

(d) Lekhan: mahatva ebam dosh,

UNIT-1V: Bhasha adhyapan ke nae Ayam aur Sadhan (12 Hrs.)
o Bhasha adhyapan me bahuayami buddhimata ka upyog shabdik, sangitatmak, sharirik,
vayaktik aur prakritik.
e Bhasha Adhyayan ki shykshanik sadhan
e Bhasha Sikshak:(a) Hindi bhasha sikshak ke vishesh gun ebam byavashayik buddhi
(b) Badalte parivesh me Hindi Bhasha Sikshak ke uttardayitwa aur chunautiyan

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:

Each student is required to submit one assignment on any topic.

Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbatian Steps and 5E Model (at least two plans in each model)

Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.

Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.

Suggested Readings
1. Ojha, P.K. Hindi Shikshan, Anmol Publications, New Delhi.
2. Yojendrjeet, Bhai, Hindi Shikshan, Vinod Pustak Mandir, Agra.
3. Nandini, Durgesh, Hindi Shikshan, Sunit Enterprises, New Delhi.
4. Pandey Ramshakal, Hindi Shikshan, Vinod Pustak Mandir, Agra.
5. Sinha Sharada,(1986). Hindi Adhyan,Sharadalay Gyanadoy, Patna,.
6. Sharma S.R., (2006). Bhasa Shikshan, Arjun Publication House, New Delhi.
7. CBSE, ISC,NIOS and State Board Books of Hindi of Secondary and Senior Secondary Level.

Group (C): PEDAGOGY OF HISTORY

COURSE OBJECTIVES: On completion of this course the students will be able to

State the meaning, scope and importance of History.

Specify the skills and competencies to formulate specific learning outcomes for
different History lessons.

Identify the different methods and skills of teaching History.

Science for transacting the contents effectively.

Explain the importance of time sense for effecting teaching of History.

Prepare Unit Plans and Lesson Plans in History.

Develop diagnostic achievement test, administer them and analyse the

results for providing feedback.
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COURSE CONTENT

UNIT-I: Concept and objectives (12 Hrs.)

(a) Meaning, Nature and Scope of History

(b) Aims and objectives of Teachi ng History at Secondary school stage.
(¢) Bloom’s Taxonomy of Educational Objectives.

UNIT-II: Arrangement of topic and Method (12 Hrs.)
(a) History syllabus and arrangement of topic - Biographical, topical, chronological and

concentric.,
(b) Methods of Teaching History: Narration - cum-discussion, Project, dramatization, Source

method, 5E Model, ICON Maodel.
(c) Designing blue print.

UNIT-III: Instructional Materials (14 Hrs.)

(a) Correlation of history with other su bjects. instructional materials in Teaching History.
(b) Text - Books

(c) Teaching Aids

(d) Time Line

(e) Evaluation in History

UNIT-IV: Objectives and Techniques (12 Hrs.)
(a) Preparation of Lesson Plans using Herbartian Steps, 5E Model, ICON Model.

(b) Formulation of objectives & techniques of Evaluation.
(¢) Use of ICT materials in classroom. Designing blue print
(d) Preparation of Scheme of Lesson

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:

¢ [Each student is required to submit one assignment on any topic.

® Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbartian Steps and SE Model (at least two plans in each model)

¢ Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print,

e Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.

Suggested Readings
1. Burston, W. H., Principle of History Teaching Methuen & Co. Ltd. II, New Fetter Lance

E.C. 4, 1963.

2. Choudhury, K.P, audio-visual Aids in Teaching Indian History, Total Ram & Sons,
Delhi, 1952.

3. Choudhury, K.P., The effective Teaching of History, NCERT, New Delhi, 1975.

4. Ghosh, K.D., Creative of History, Cambridge University Press, 1951.
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. Ghate. V.D.. The Teaching of History, Oxford University Press. 1973.

. Dus. S. (2022). Pedagogy ol Histony. Ludhiana: Kalyani Publishers.

. Dhir. R.C. and Das. S. (2019). Pedagoey of Social Science. Ludhiana: Kalyani Publishers,
Hasluck, E. K., Teaching of History, Cambridge University Press London, 1926.

Kochhar, S.K., Teaching of History, Sterling Publishers Pvt. Ltd., Delhi.

10. NCERT, Teaching of History of Secondary Schools, NCERT, New Delhi, 1970.

11. NCERT, A Handbook for History Teachers, Allied Publishers, Bombay. 1966.

12. Walls, H. G., The New Teaching of History, Casells, 1921.

13.Carretero, Mario, & Voss, James F. (Eds.) (1994). Cognitive and instructional processes in
history and the social sciences. Hillsdale: Lawrence Erlbaum Associate.

14. Chaudhary, K.P. (1975). The effective teaching of history in India. New Delhi: NCERT.
15. Choudhury, K.P. (1975). The effective teaching of history in India. New Delhi: NCERT
16. Drake, Frederick D. & Lynn, R. Nelson (2005). Engagement in teaching history: Theory and
practices for middle and secondary teachers. Columbus, OH: Pearson.

17. Ghate, V.D. (1956). Teaching of history. Bombay: Oxford University Press.

18. Gunnin, Dennis (1978). The teaching of history. Goom Helm Ltd. London,

19. James, T. H., Arthur,J. and Hunt, M. (2001). Learning to teach history in the secondary
school: A companion to school experience. London: Rutledge Falme.

20.Kochhar, S.K.(1970). Teaching of political science. New Delhi: Sterling Publishers
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GROUP (D): PEDAGOGY OF GEOGRAPHY

COURSE OBJECTIVES: On completion of this course the students will be able to

o State the importance of teaching and learning of Geography at the secondary level.

e Use appropriate teaching methods and strategies while facilitating learning of
Geography.

¢ Develop lesson plans for effective teaching and learning of Geography.

o Prepare, collect and procure resource materials including suitable teaching aids and
use them effectively in the classroom.

e Develop appropriate tools and techniques for comprehensive assessment of learning in
Geography.

e State the concepts in Geography included in the secondary school curriculum and
make pedagogical analysis of those concepts.

COURSE CONTENT

UNIT-I: Concept and objectives (12 Hrs.)

(a) Geography - Concept, Scope and its importance in School Education.
(b) Aims and objectives of Geography Teaching

(¢) Bloom’s Taxonomy of Educational Objectives

UNIT - II: Methods of Teaching (12 Hrs.)

Methods of Teaching
(a) Observation Method, Laboratory Method, Project method, Regional Method, Dlscussmn-

Method.
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10. Das. S. (2022). Pedagogy of Geography. Ludhiana: Kalyani Publishers.

11. Morrey, D.C. (1972). Basic geography. London: Hien Manns Education Books.

12. Smith, Margaret (2002). Teaching geography in secondary schools: A reader. London:
Taylor & Francis.

13. UNESCO (1965). Source book for geography teaching. London: Longman.
14.Verma, O.P. (1984). Geography teaching. New Delhi: Sterling Publication.

15. Walford Rex (1981). Signposts for geography teaching. London: Longman.

GROUP (E): PEDAGOGY OF PHYSICAL SCIENCE
COURSE OBJECTIVES: On completion of this course the students will be able to

e State the nature and importance of physical science and its relevance in secondary
school curriculum.

e Use various methods and approaches to teaching-learning Physical Science suitable
for the secondary school classes.

s Plan lessons in physical science for effective classroom transactions.

o Develop and collect activities and resource materials for their use in enhancing quality
of learning of Physical Science at the secondary level.

e Use appropriate tools and techniques for continuous and comprehensive assessment of
learning in Physical Science.

e State the concepts in Physical Science included in the secondary school curriculum
and make pedagogical analysis of those concepts

COURSE CONTENT

UNIT-1: Physical Science in School Curriculum (12 Hrs.)

(i). Nature of Physical Science: Nature and Scope of Science and Physical Science in particular,
Importance of Physical Science in daily life.

(ii). Aims and Objectives of teaching-learning Physical Science at different stages of school
education.

(iii). Values of physical science.

(iv).Bloom’s Taxonomy of educational objectives- Cognitive Domain, Affective domain,
Psychomotor domain.

UNIT-I1: Methods of Teaching-learning Science (12 Hrs.)

(i). Method-Discovery, Experimentation, Laboratory, Problem Solving.

(ii). Demonstration-cum-Discussion Method, Project Method

(iii). Constructivist Approaches: Self-learning and peer learning strategies, Collaborative
strategies; SE Model, ICON Model.

UNIT-II1: Curricular Activities (14 Hrs.)
(). Preparation of Unit Plan, Scheme of Lesson, Preparation of Lesson Plans (Traditional, 5 E,

ICON Model)
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(b) SE Model, ICON Model
(c) Correlation of Geography with other school subjects.

UNIT - III: Instructional materials (14 Hrs.)

(a) Instructional materials in Teaching Geography

i) Text Books

ii) Teaching Aids: Maps, Globe Atlas, Relief Maps, Charts, Pictures, Slide Overhead
Projectors, Filmstrips,

iii) Audio- Radio Tape Recorders,

iv) Audio Visual -T. V. Film Projectors

(b) Co-curricular Activities in Geography, Organisation of Fieldstrips, Excursions and
exhibition.

UNIT-IV: Evaluation in Geography (12 Hrs.)

(a) Evaluation in Geography

(b) Preparation of Lesson Plans using Herbartian steps, 5SE Model, ICON Model and Preparation
of Scheme of lesson. Designing blue print

(c¢) Evaluation devices-Written, oral, assignment, project work, Portfolio

(d) Planning for continuous assessment of classroom learning in Geography.

(e) Remedial Teaching in Geography

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicam: The students may undertake the following activities:

e Each student is required to submit one assignment on any topic.

e Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbartian Steps and SE Model (at least two plans in each model)

o Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.

o Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.

Suggested Readings

1. Gopsils, G. H., The Teaching of Geography, Macmilan, 1985.

2. Verma, O. P, Geography, Sterling Publishers Pvt., Ltd,, New Delhi, 1984.

3, Verma, O.P. & Vedanayagam E. G. Geography Teaching, Stetling Publishers Pvl. Lid., New
Delhi, 1988.

4. Arora, K.L. (1976). The Teaching of geography. Jalandhar: Parakash Brothers.

5. Broadman, David (1985). New directions in geography education. London: Fehur Press.

6. Dhamija, Neelam (1993). Multimedia approaches in teaching social studies. New Delhi:
Human Publishing House.

7. Graves, N.G. (1982). New source books for geography teaching. Longman

8. Hall, David (1976). Geography teacher. London: Unwin Education Books,

9, Huckle, J. (1983). Geographical educational reflection and action. London: Oxford University

Press.
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(ii). Teaching- Learning Materials —Charts, Graph, Bulletin Board. Models; ICT materials like
Filmstrips, Slides, Transparencies. TV, Audio and Video. Computer, and Internet;

(ii). Learning Activities — Science Laboratory Activities; Field Trip, Science Club, Science
Seminar, Science Exhibition

(i). Key Learning Resources in Science: Assessing progress and performances, Monitoring and
giving feedback, Local and community resources, Using pair work, Using group work, Using
questioning (both by teacher and learners) to promote thinking, Talk for learning and Involving

all.

UNIT-1V: Assessment in Science learning (12 Hrs.)
(i). Construction of Classroom tests and Unit tests, designing blueprint, preparation of test items.

(ii). Assessment devices; Assignments, projects work, portfolios.
(iii). Diagnosis of learning difficulties in Physical Science, Remediation of difficulties,

Enrichment Programmes.
(iv). Planning for continuous assessment of classroom learning.

Transactional Mode- The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:

e Each student is required to submit one assignment on any topic.

e Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbatian Steps and 5E Model (at least two plans in each model)

e Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.

¢ Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.

Suggested Readings
1. Das, R.C. (2005). Science teaching in schools. New Delhi: Sterling Publishers.

2. Herr, Norman & Cunningham, James (1999).Hands-on chemistry activities with real-life
applications. San Francisco, CA: Jossey-Bass.

3. Herr, Norman & Cunningham, James(1994). Hands-on physics activities with real-life
applications. San Francisco, CA: Jossey-Bass.

4. Joseph,A. (2011). Teaching high school science : A sourcebook for the physical sciences.
Harcourt, Brace & World.

5. Kumar, A. (2003). Teaching of physical science. New Delhi: Anmol Publications.

6. Mohan, R. (2007). Innovative science teaching for physical science teachers (3rd Edn). New
Delhi: Prentice Hall.

7. Dhir, R.C. and Das, S. (2022). Pedagogy of Physical Science. Ludhiana: Kalyani Publishers.
8. NCERT (1982).Teaching of science in secondary schools. New Delhi: NCERT.

9. NCERT (2005).National curriculum framework 2005. New Delhi: NCERT.

10. Sharma, R.C. (1998). Modern science teaching. New Delhi: Dhanpat Rai and Sons. TESS
India (2015). Key resources. The Open University U.K.(http/creativecommons.org/licences/ and

http//www.tess-india.edu.in/ )
11. UNESCO (1979).Source book for science teaching. Paris: UNESCO.
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12.Vaidya, Narendra (1992). Science teaching for 21st century. New Delhi: Deep and

Deep.
13. Zaidi, S.M. (2004). Modern teaching of science. New Delhi: Anmol Publications.

GROUP (F): PEDAGOGY OF BIOLOGICAL SCIENCE
COURSE OBJECTIVES: On completion of this course the students will be able to

e State the nature and importance of Biological science and its relevance in secondary
school curriculum.

e Use various methods and approaches to teaching-learning Biological Science suitable
for the secondary school classes.

¢ Plan lessons in Biological science for effective classroom transactions.

* Develop and collect activities and resource materials for their use in enhancing quality
of learning of Biological Science at the secondary level.

e Use appropriate tools and techniques for continuous and comprehensive assessment of
learning in Biological Science.

e State the concepts in Biological Science included in the secondary school curriculum
and make pedagogical analysis of those concepts

COURSE CONTENT

UNIT-1: Biological Science in School Curriculum (12 Hrs.)

(1). Nature of Biological Science: Nature and Scope of Science and Biological Science in
particular, Place of Biological Science in school curriculum.

(ii). Aims and Objectives of teaching-learning Biological Science at different stages of school
education.

(i11). Importance of Biological Science in school curriculum.

(iv).Bloom’s Taxonomy of objectives- Cognitive Domain, Affective domain, Psychomotor

domain.

UNIT-I1: Methods of Teaching-learning Science (12 Hrs.)

(1). Method-Discovery, Experimentation, Laboratory, Problem Solving.

(11). Demonstration-cum-Discussion Method, Project Method

(ii1). Constructivist Approaches: Self-learning and peer learning strategies, Collaborative
strategies; SE Model, ICON Model.

(iv) Concept Mapping.

UNIT-II1: Curricular Activities (14 Hrs.)
(1). Preparation of Unit Plan, Scheme of Lesson, Preparation of Lesson Plans (Traditional, 5 E,

ICON Model)

(i1). Teaching- Learning Materials —Charts, Graph, Bulletin Board, Models; ICT materials like ,
Filmstrips, Slides, Transparencies, TV, Audio and Video, Computer, and Internet;

(iii). Learning Activities — Science Laboratory Activities; Observing flora and fauna in their
natural setting, Science Club, Science Scminar, Preservation of biological specimens for learning

and building Biological Museum, Science Exhibition
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(iv). Key Learning Resources in Science: Assessing progress and performances, Monitoring and
giving feedback, Local and community resources, Using pair work, Using group work, Using
questioning (both by teacher and learners) to promote thinking, Talk for learning and Involving

all.

UNIT-1V: Assessment in Science learning (12 Hrs.)

(i). Construction of Classroom tests and Unit tests, designing blueprint, preparation of test items.
(ii). Assessment devices; Assignments, projects work, portfolios, Observation of activities.

(iii). Diagnosis of learning difficulties in Physical Science, Remediation of difficulties,

Enrichment Programmes.
(iv). Planning for continuous assessment of classroom learning.

Transactional Mode- The course would be transacted through participatory approach
including group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:
o Each student is required to submit one assignment on any topic.
e Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbartian Steps and 5E Model (at least two plans in each model)
¢ Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.
e Diagnosis of learner difficulty in speaking English and preparation of the remedial

exercise.
Suggested Readings

1.Buffaloe, Neal. & Throneberry, J. B. (1972). Principles of biology teaching. New Delhi:
Prentice Hall of India.

2. Herr, Norman (2007) The Sourcebook for teaching science. San Francisco, CA:Jossey-Bass.

3. Dhir, R.C. and Das, S. (2022). Pedagogy of Biological science. Ludhiana: Kalyani Publishers.
4 Kulashrestha, S.P. (2009). Teaching of biology. Meerut: R.Lall Book Depot.

5.Mangal, S.K. & Mangal, S. (2007). Teaching of biological science. Meerut: International
Publishing House.

6.Miller, D.F. & Blayses, G.W.(2011). Methods and materials for teaching biological sciences.
New York: McGraw Hill.

7. Sharma, R.C. (1998). Modern science teaching. New Delhi: Dhanpat Rai and Sons.

8. TESS India (2015). Key resources. The Open University
U K.(http//creativecommons.org/licences/ and http//www.tess-india.edu.in/ )

9. Vaidya, Narendra (1992). Science teaching for 21st century. New Delhi: Deep and Deep.

10. Zaidi, S.M. (2004). Modern teaching of life sciences. New Delhi: Anmol Publications.
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GROUP (G): PEDAGOGY OF MATHEMATICS
COURSE OBJECTIVES: On complction ol this course the students will be able 10

¢ Narrate the evolution and nature of Mathematics and its importance in the school
curriculum in the context of the recent curricular reforms.

e Use various methods and approaches of teaching and learning mathematics especially
suitable for the secondary school classes.

o Plan lessons in Mathematics using traditional and constructivist approaches for
effective classroom transactions.

¢ Develop and collect activities and resource materials for their use in enhancing the
quality of learning Mathematics at the secondary level.

e Conduct continuous and comprehensive assessment for enhancing the quality of

Mathematics learning.
e Explain the concepts in Mathematics included in the secondary school curriculum and

make pedagogical analysis of those concepts

COURSE CONTENT
UNIT-1: Foundations of Mathematics Education (12 Hrs.)

(1). Meaning, Nature, Scope and Values of Mathematics.

(ii). Aums and Objectives of teaching Mathematics at the elementary and secondary level.

(iii). Contribution of Indian Mathematicians-Aryabhatta, Brahmagupta, Bhaskaracharya, Srinivas
Ramanujan

(iv). Vedic Mathematics, NCF 2005 in the context of mathematics.

UNIT-I1: Methods of Teaching-learning Mathematics (12 Hrs.)

(i). Learning by Discovery method, Inductive and deductive method; proof by analysis and
synthesis.

(i1). Problem Solving, Project method in Mathematics.

(iit). Constructivist approaches: Self-learning and peer leaming strategies, Collaborative
strategies, SE Model. ICON Model. Preparation of Scheme of Lesson.

(iv).Correlation of mathematics with other subject and within the mathematics subject.

(v). Bloom’s Taxonomy of educational objectives- Cognitive Domain, Affective domain,

Psychomotor domain.
UNIT-I11: Curricular Activities in Mathematics (14 Hrs.)

(i). Preparation of Lesson Plans (Traditional, 5 E, ICON Model),
(ii). Activities in Mathematics: Mathematics Quiz, Mathematics Club activities, Mathematics
Exhibition, Planning and organizing Mathematics laboratory activities, Mathematics outside the




classroom.
(iii). Learning Materials in Mathematics: Types, functions, preparation and utilization of learning

materials - Textbook, Models, Calculators and computers, Graphic calculators, Maintaining
portfolio in Mathematics.

(iv). Key Learning Resources in Mathematics: Assessing progress and performances, Monitoring
and giving feedback, Local and community resources, Using pair work, Using group work,
Using questioning (both by teacher and leamners) to promote thinking, Talk for learning and

Involving all
UNIT-1V: Assessment of and for Mathematics Learning (12 Hrs.)

(1). Assessment of Mathematics learning: Unit test — Designing blue print, item construction, -
(ii). Assessment for Mathematics Learning: Assignments, Projects and portfolios in
Mathematics, group and collaborative assessment in Mathematics.

(iii). Non-testing methods of assessment of/for mathematics learning: Observation of learners in
action, rating of participation in various Mathematics tasks and activities, Diagnosis of
difficulties in learning Mathematical concepts.

(iv).Remediation of the difficulties, enrichment programmes in Mathematics learning —National
Mathematics Talent Search, Mathematics Olympiad. Planning for continuous assessment of
classroom learning in Mathematics.

Transactional Mode- The course would be transacted through participatory approach
including group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:
» Each student is required to submit one assignment on any topic.
¢ Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbartian Steps and 5E Model (at least two plans in each model)
e Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.
¢ Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.
Suggested Readings

1. Cooney, Thomas J. et al. (1975). Dynamics of Teaching Secondary School Mathematics.

Boston: Houghton Mifflin.
2. Driscoll, M., Egan, M., Nikula, J -» & DiMatteo, R. W. (2007). F ostering geometric thinking: A

guide for teachers, grades 6-10. Portsmouth, NH: Heinemann.
3.Driscoll,M.(1999). Fostering algebraic thinking: A guide for teachers, grades 5-10.Portsmouth,

NH: Heinemann.
4. Dhir, R.C. and Das, S. (2022). Pedagogy of Mathematics. Ludhiana: Kalyani Publishers.

5.Grouws, D.A. (ed) (1992), Handbook of research on mathematics teaching and lcarning. New
York: Macmillan Publishing.
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6.Malone, J. and Taylor, P. (eds.) (1993). Constructivist interpretations of teaching and learning

mathematics. Perth: Curtin University of Technology.
7. Marshall. S.P. (1995). Schemes in problem-solving. New York: Cambridge University Press.

8. Moon, B. & Mayes, A.S. (eds.) (1995). Teaching and learning in secondary school. London:

Rutledge.
9. NCERT (1998). A textbook of content-cum-methodology of teaching mathematics. New

Delhi: NCERT.
10. NCERT (2005). National curriculum framework 2005. New Delhi: NCERT.

11. NCERT (2006). Position paper: National focus group on teaching mathematics. New Delhi:

NCERT.
12. TESS India (2015). Key resources. The Open University
U K. (http//creativecommons.org/licences/ and http//www.tess-india.edu.in/ )

GROUP (H): PEDAGOGY OF COMMERCE
COURSE OBJECTIVES: On completion of this course the students will be able to

« Narrate the importance of commerce in the school curriculum in the context of the

recent curricular reforms.
s Use various methods and approaches of teaching and learning mathematics especially

suitable for the secondary school classes.
e Plan lessons in commerce using traditional and constructivist approaches for effective

classroom transactions.
e Develop and collect activities and resource materials for their use in enhancing the

quality of leaming commerce at the secondary level.
e Conduct continuous and comprehensive assessment for enhancing the quality of

commerce learning.
e Explain the concepts in commerce included in the secondary school curriculum and

make pedagogical analysis of those concepts

COURSE CONTENT
UNIT-1: Nature and need of Commerce (12 Hrs.)

(i). Meaning, Nature, Need, Scope of Commerce Education.
(ii). Aims and Objectives of teaching Commerce. .
(iii). Bloom’s Taxonomy of educational objectives- Cognitive Domain, Affective domain,

Psychomotor domain.
(iv). Techniques of writing objectives.
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Singh, M.N. (1999). Teaching and techniques of teaching commerce, New Delhi: Youngman and
Co.

CC-9: GENDER, SCHOOL AND SOCIETY

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

C COURSE OBJECTIVES: On completion of this course the students will be able

_To state the key concepts related to the gender issues.

. To identify key gender issues in school, curriculum, textbooks and pedagogical process.
_To understand the ways to address gender issues in and out of school context.

_To know about Paradigm shift from women’s studies to gender studies.

_To understand some landmarks from social reform movements.

_To state role of family, school, community and media in addressing the issues.

. To understand the Gender in text and pedagogy.

_To understand Gender inequality in school context

. To define gender inequality in school context.

10. To state the role of Education for gender equality.

O 00 =1 O\ WL W LW N —

COURSE CONTENT:

UNIT-1: Gender Related Key Concepts (12 Hours)

(1). Gender, Sex. Sexuality, masculinity, feminism, patriarchy, gender bias, gender stereotyping
and empowerment, gender parity, gender asymmetry

(ii). Equity and equality in relation with caste, class, religion, ethnicity, disability and region.
(iii). Gender and Society: Understanding the context of India with special focus on Bihar.

(iv). Historical Backdrop: Some Jandmarks from social reform movements; focus on Women’s

experiences of education, legislative.
UNIT-II: Gender and Edueation: € urrienlnm, pedagogy and Teacher (12 Hours)

(i). Paradigm shift from women’s studies to gender studies; perspective of researches, school and
curriculum: The question of gender sensifivity; gender and hidden curriculum; Understanding
school spaces from the perspective of gender.

(ii). Gender in text and pedagogy: Analysing the ‘Construction of gender’ in textbooks and
classroom practices.

(iii). Role of Education for gender equality.




UNIT-I1: Curriculum of commerce and resources in commerce teaching (12 Hrs.)

(1). Concept of curriculum.

(ii). Principles of curriculum construction in commerce syllabus with reference to BSEB, CBSE
and ICSE. .

(iii). Teaching Learning Materials- Audio, Visual and Audio-Visual with examples

(iv). New trends in teaching commerce: Market Visit, E-Business platform, use of software and

hardware in teaching commerce.

UNIT-II1; Instructional planning and strategies (14 Hrs.)

(i).Methods of commerce teaching-Lecture method, project method, problem solving method,
discussion method.

(ii) Unit planning and lesson planning. Preparation of Scheme of Lesson.

(iii).Constructivist approaches: Self-learning and peer learning strategies, Collaborative
strategies, Herbartian Steps, SE Model, ICON Model.

(iv). Designing blue print,.

UNIT-1V: Curricular Activities and Evaluation (14 Hrs.)

(1). Preparation of Lesson Plans (Traditional, 5 E),

(ii). Core teaching skills, planning of micro lessons for the development of core skills.
(iii). Use of textbook and its characteristics of a good textbook.

(iv). Evaluation in commerce, preparation achievement text.

Transactional Mode- The course would be transacted through participatory approach
including group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum: The students may undertake the following activities:
e Each student is required to submit one assignment on any topic.
o Preparation of 4 Lesson Plans on the topics from the prescribed text following
Herbatian Steps and SE Model (at least two plans in each model)
e Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.
o Diagnosis of learner difficulty in speaking English and preparation of the remedial
exercise.
Suggested Readings

J.C.Aggrawal. (2001). Teaching commerce-A practical approach, New Delhi: Vikash Publishing
House.

Seema Rao. (2000). Teaching of commerce, New Delhi: Anmol Publication.

Saxena, Udayveer, (1995). Vanijya Shikashan, Agra: Vinod Pustak Vandar.

Das, S. (2022). Pedagogy of commerce. Ludhiana: Kalyani Publishers.

Sharif Khan, (1995). Commerce Education. New Delhi: Sterling Publication.
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(iv). Teacher: as an agent of change; gender sensitivity professional.
UNIT-III: Forms of Gender Inequality and Issues (14 Hours)

(1)- Forms and issues: Mortality inequality, Natality inequality, Special opportunity inequality,
Professional inequality, Basic facility inequality, Ownership inequality, Household inequality

(i1)- Gender inequality in school context: Access and Participation, gender stereotype role
assignments, curriculum and textbooks, inadequate gender sensitive facilities, teachers’
preferential treatment, sexual abuse in school.

(iii)- Gender identity construction — Influence of home, society, culture
UNIT-IV: Addressing Gender Issues (12 Hours)
(1) Role of family, school, community and media in addressing the issues.

(i1)- Policy perspectives about Gender issues: Policy provisions — NPE (1986/92), NCF (2005),
RTE (2009), Bihar State Women Empowerment Policy (2015).

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by the students etc.

Sessional work and practicam: The students may undertake any one of the following activities:
= Assignment/term paper on selected theme from the course.
e Surveys of five families on role distribution among family members and preparation

report.
e Preparation of a report on gender-based roles and practices of the students and staff.

e Analysis of a secondary level textbook from gender perspective
Suggested Readings
1. Chakravarti, Uma. (2003). Gendering cast through a feminist lens. Calcutta, Bhatkal and Sen.

2. Das, S. (2022). Gender, School and Society. Ludhiana: Kalyani Publishers.

3. Govt. of India (1992).National policy on education 1986/92. New Delhi: MHRD, Govt. of

India.
4. Govt. of India (1992). Programme of action. New Delhi: MHRD, Govt. of India.

5. Jone, Mary E. (Ed.) (2008). Women’s studies in India: A reader. New Delhi: Penguin Books.
6. Nayar, U. &Duggal, J. (1997). Women’s equality and empowerment through curriculum: A
hand book for teachers at primary stage. New Delhi: NCERT.

7. NCERT (2005).National curriculum framework 2005. New Delhi: NCERT.
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8. Srivastava, Gouri (1997). Women who created history: Exemplar materials for textbook writes
and teachers. New Delhi: NCERT

ARC-1: ANY ONE OF THE FOLLOWING SUBJECTS

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum-Internal-100)

Detailed course given at the end

Suggested Readings

1. Mani, R.C. (2005). Computer and ICT. New Delhi: Sterling Publishers.

2. Das. S. (2022). Computer and ICT. Ludhiana: Kalyani Publishers.

3. Herr, Norman & Cunningham, James(1994). Web Designing.San Francisco, CA: Jossey-Bass.
4. Das. S. (2022). Web Designing. Ludhiana: Kalyani Publishers.

S. Kumar, A. (2003). Web Designing. New Delhi: Anmol Publications.

6. Mohan, R. (2007). Derivative and Risk Management. New Delhi: Prentice Hall.

7. Das, S. (2022). Derivative and Risk Management. Ludhiana: Kalyani Publishers.

8. Nair,T. (1982).Teaching of science in secondary schools. New Delhi: NCERT.

9. Das. S. (2022). Solid and Waste Management. Ludhiana: Kalyani Publishers.

10. Sharma, R.C. (1998). Mushroom Technology. Ludhiana: Kalyani Publishers

11.Das, S. (2022). Mushroom Technology. Ludhiana: Kalyani Publishers.

12. Nair,T. (1982). Biofertilizer and Technology.New Delhi: Dhanpat Rai and Sons.

11. Das, S. (2022). Biofertilizer and Technology. Ludhiana: Kalyani Publishers.

12. UNESCO (1979). Environmental Law and Policy. Paris: UNESCO.

13. Das, S. (2022). Environmental Law and Policy. Ludhiana: Kalyani Publishers.
14.Vaidya, Narendra (1992). Tourism and Hospitality. New Delhi: Deep and Deep.

15. Das, S. (2022). Tourism and Hospitality. Ludhiana: Kalyani Publishers.

16. Zaidi, S.M. (2004). Life and Communication Skill Development. New Delhi: Anmol
Publications.

17. Das, S. (2022). Life and Communication Skill Development. Ludhiana: Kalyani Publishers.
18.Zaili, S.M. (2004). Yoga Science. New Delhi: Anmol Publications.

19. Das, S. (2022). Yoga Science. Ludhijana: Kalyani Publishers.

20.Kohli, M. (2004). Yoga Science. New Delhi: Anmol Publications.
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M.A IN EDUCATION
THIRD SEMESTER
CC-10: TEACHER EDUCATION
No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory-70, Practicum-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1. To develop in the student understanding of the concept, objectives and principles of teacher
education.

2. To acquaint the student with the innovative practice in teacher education.

3. To develop in the student professional ethics and commitment to the profession.

4. To acquaint the student with different agencies of teacher education in India and their rules

and functions.
5. To acquaint the student with the system of teacher education in one of the developed

countries.

6. To asquint the student with the role of professional organization of teacher educators

. To help the student to understand major issues and problems of teacher education

. To acquaint the student with the research orientation in a teacher education program

). To enable the student to understand the need for continuing education of teachers and teacher

oC ~]

i~

educators.
10. To enable the student understand planning, administration and financing of teacher

education.
COURSE CONTENTS

Unit I: Perspectives and Development on Teacher Education (14 Hrs.)

). Teacher Education-Concept, aim, need and scope, teacher education in a changing society.

A brief historical perspective of teacher education in the Indian context.

ii). Teacher Development - Concept, Factors influencing teacher development- personal,

contextual
iii). Teacher Expertise - Berliner's stages of development of a teacher.
iv). Different organizations and agencies in volved in teacher education - their roles, functions

and networking
v). Preparation of teachers for art, craft, music, physical education and special education - need,

existing programmes and practices

Unit IT: Structure, Curriculum and Modes of Pre-service Teacher Education (12 Hrs.)
i). Pre-service teacher education - concept, nature, objectives and scope.
ii). Structure of teacher education system in India - its merits and limitations
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iii). Components of pre-service teacher education foundation courses, subject specialisation and
pedagogy, special fields, school based practicum and internship -weightages in course work and
evaluation

iv). Modes of pre-service teacher education - face-to-face (linear and integrated), distance and
online - merits and limitations

Unit ITI: Management of Teacher Education (12 Hrs.)

1). Universalization of Secondary Education and its implications for teacher education at the
secondary Level

11). Vertical mobility of a school teacher - avenues

iii). Professional development of teacher - present practices and avenues

1v). Systemic factors influencing the quality of pre and in-service education of secondary school

teachers

Unit IV: Problems and issues in Teacher Education (12 Hrs.)

i). Challenges in professional development of teachers - relevance to school education,
improperly qualified teacher educators, assurance of quality of teacher education programmes,
ii). Sufficiency of subject matter knowledge for teaching at the senior secondary level.

iii). Issues related to enhancing teacher competence, commitment and teacher performance

1v). Partnerships in secondary teacher education - TEI with school and community, Government
Agencies with University, with NGOs, between teacher education institutions preparing teachers
for different levels of school education.

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum:

o Study of the Annual Reports of SCERT/RIE/NCERT/NUEPA to identify the various
Programmes for professional development of teacher educators.

e Select any one current practice in teacher education and trace the background of its
formulation as a policy.

e A review of researches in any one area of research in teacher education and write the
policy implications.

e A review of a research article in teacher education and write implications for practitioner

Suggested Readings:

1. LSualemeyar Lindsey - working with student, Teachers, Eurasla Publishing House (Pvt)
Ltd., New Delhi-S5.

2. William Taylor - Society and the Education of Teachers, Faber and Faber

3 Dr. G. Chaurasia- New Era in Teacher Education, Sterling Publishing Pvt., Ltd.

4. Udayveer (2006), Modern Teacher Training, New Delhi: Anmol Publications

5 K.L. Shrimali-Better Teacher Educations. Ministry of education, Government of India

6. Dikshit S. S. Teacher education in modern Democracies- Sterling Publishers Pvt., Ltd, Delhi.
7. Report of the study Group on the Education of Secondary Teachers in Indian Association of
Training College.

8. Das, S. (2022). Teacher Education. Ludhiana: Kalyani Publishers.
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9. Investigations, Studies, and Projects Relating to Internship in teaching- NCERT, New Delhi.
10. Report of the Committee on Teacher Education in Maharashtra State, Government of
Maharashtra.

I1. Richardson C.A. and others - Education of Teachers in France and U. S.A. Ijnesco. 1953,
12. Commission on teacher Education- The Improvement of teacher Education, Washington.
[3. The process of Education-Burner S. The Education Harvard University Press 1961.

14. The future of teacher Education Edited by J.W. Tibble Rutledge & Kegan Paul, London

15. Innovation in Teacher Education- J.J. Hayson & C.R. Sutton, Mc. Graw Hill Book Company
(Ul) Ltd

16. Teachers Education in India (INSET)-Nizam Elahi.

17. Emerging Trends in Teacher Education- R S Shukla

19. Teacher education- Theory, Practice & Research - R.A. Sharma.

20. Education of Teachers in India- Volume I & II -S. N. Muketji

21. Policy perspectives in Teacher education - Critique & documentation- NCTE, New Delhi
22. Teacher Education-Shashi Prabha Sharma ,Kanishaka Pub. New Detlhi.

23. National Curriculum Framework for Teacher Education: Towards Preparing Professional and
Human Teacher, (2009) NCTE, New Delhi.

24. MHRD (1992) Programme of Action, Department of Education, Govt. of India, New Delhi.
25. Devedi, Prabhakar (1980), Teacher Education- a Resource Book, N.C.E.R.T., New Delhi.
26. Govt. of India (1966), Education and National Development, Report of Education
Commission, New Delhi.

27. Govt. of India (1992), Report of C.A.B.E. Committee Department of Education, New
Delhi.

28. Govt. of India (1986), National Policy of Education, Ministry of Human Resource and
Development, New Delhi

29. Kohli, V.K. (1992), Teacher Education in India, Ambala: Vivek Publishers

30. N.IE.P A (1984), Report on Status of Teachers, New Delhi.

31. Sharma, R.A. (2005), Teacher Education, Meerut: Loyal Book Depot.

32.-Sharma, S.P. (2005), Teacher Education, New Delhi: Kanishka Publisher

CC-11: COMPARATIVE EDUCATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To understand the concept, significance and scope of Comparative Education.

2). To acquaint with the various approaches to study of comparative education; and also factors
affecting development of education.

3). To comprehend and compare the concept, practice teaching and evaluation system of teacher
education on focused countries.

4). To know the recent trends and best practices in education such assistance and open learning,
vocational education and educational administration.

5). To understand and reflect on comparison of the educational systems of USA, UK, and India
with special reterence to Primary Education, Secondary Education and Higher Education.
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COURSE CONTENTS

UNIT-E: Conceptual Framework of Comparative Education (12 Hrs.)

i). Concept. Significance. Aims and Scope of Comparative Education
ii). Factors of Comparative Education
lii). Approaches to the study of Comparative Education: Historical. Philosophical and

Sociological views.

UNIT-II: A Comparative Reflection on Teacher Education (Finland and India) (12 Hrs.)
1). Concept. Importance and Scope

i1). Practice teaching

ii1). Evaluation system

UNIT-ILI: Structure of Educational System: A Comparative Study (14 Hrs.)

A comparative study of education systems of the following countries with special reference to
Primary Education. Secondary Education and Higher Education:

1). United States of America

i1). United Kingdom

iii). India

UNIT-IV: Comparative Reflection on Recent Trends and Practices (12 Hrs.)

i). Distance and Open Learning in U.K., Australia and India: Aims, Methods of instruction and
Evaluation system.

i1). Vocational Education: USA & India.

iii). Educational Administration in USA, UK & India.

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional Work/Practicum:
o Preparation and presentation on comparative analysis of education system of any two

countries.

¢ Preparing a report on some current issues and also measures taken by concern
International agencies.

e Unit test will be conducted.

e Group discussion will be organized on some given topics. _

e Writing a report on the best practices of teacher training programs in India and USA

Suggested Readings:
1. Beredy, G.Z.F. (1964). Comparative Methods in Education. New Delhi: Oxford & East
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2. Blavie, Emile. (16874 Peimos Viducation: Development and Retorm, Dersnectis ox in
Education. Tn ducation. Vol 2, 13300,

5. Dhir,R.C. (2018). Comparative Education. Ludhiana:Kalyani Publishers.

+. Carlion. R.. Colley and NMachinnon, (1977), Izducational Change and Saciety. Toronto:
GageLducational Publishing.

5. Das. S. (2022). Comparative Education. udhiana: Kalyani Publishers.

6. Carnoy. MLH. Levin. (1983), schooling and Work in the Democratic State. California:
Standford University Press.

7. Cantor. Leonard. (1989). The Re-visioning of Vocational Education in American High
School. In Journal of Comparative Education. Vol. 5. Number 2,

8. Dearden. R.F. (1970). The Philosophy of Primary Education. London: Routledge and Kegan

Paul Ltd.

CC-12: EDUCATIONAL RESEARCH

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-3 0)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To understand the concept of research and educational research.

2). To understand the types and methods of educational research,

3). To understand the steps involved in educational research,

4). To understand the procedure to conduct the research in the educational field.

5). To understand the issues and problems faced by the State System of education and to find out
the remedies to solve them

6). To examine the role of research tools in a research study

7). To develop the skills in preparation of a research tool.

8). To understand the role and use of statistics in educational research.

9). To understand the measures of central tendency and its uses.

10). To review the educational research articles.

I1). To convey the essential characteristics of a set of data by representing in tabular and

graphical forms

COURSE CONTENT

UNIT-L: Concept of Educational Research and N ature of A Problem (12 Hrs.)

1). Meaning and nature. need and importance and scope of educational research.

ii).Scientific Inquiry and Theory Development- some emerging trends in research.

iii). Areas of educational research and d ifferent source of generating knowledge

1v).Source, selection and criteria of research problem- based on experience. discussion.
v).Review of Literature- scope and delimitations, statement of the problem in different forms.

UNIT-: Types of Research and Its Uses (12 Hrs.)
i). l'ypes of educational research - Fundamental, Applied, Action research

i). Methods of Educational Research: A5
- 373 . 2
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iii). Historical Research- need and significance, types, sources and collection of data;
establishing validity and interpretation of data

iv). Descriptive Research- surveys, case study, developmental and correlation studies - nature
and use, steps and interpretation, Ex- Post Facto Research.

v).Experimental Research - need and significance- nature and steps validity; internal and
external, use and limitations of different types of experimental designs: Pre-experimental, Quasi-
experimental, True experimental- role of control.

vi).Qualitative Research.

Unit-III: Tools and Techniques of Data Collection (10 Hrs.)
1). Tools and Techniques of Educational Research- meaning and concept
ii). Observation, Interview, Questionnaire, Tests conference, Rating scale, Check list

iii).E-tools — E-mail, fax, website, Internet, tale
iv). Qualities of a good measuring tool and standardization procedure(a) Preparation of tools-
Reliability, Validity (c) Collection of information.(b) Implementation of tools (d)Methods of

Collection

Unit-IV: Simple Data Organisation Techniques (16 Hrs.)

i). Organization and tabulation of data

ii). Graphical Representation- Histogram, Bar Diagram, Picto-graph, Frequency curve,
Frequency polygon, Ogive, Pie chart

iii). Significance and uses of:

(a) Measures of Central tendency - Mean, Median, Mode.

(b) Measures of variability - Range, Q.D. , S.D.

(c)Measures of relative positions: Quartile, Deciles, Percentile and percentile rank, standard
scores and T scores.

iv). Correlation
(a).Concepts, types and uses; assumption and uses of rank difference, computation of rank

difference correlation and Product Moment Method, Transaction Mode
(b).Lecture-cum-Discussion, Brain Storming, Group Discussion, Presentations; Panel discussion;

Seminar presentations, research exercises.

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessivnal work/Practicum :( any onc)
(i) Preparing and standardization of a research tool.
(ii) A project on sample description using data organisation techniques

Suggested Readings:
1). Best I.W. (1999). Research in Education, New Delhi: Prentice Hall of India Pvt. Ltd.2). Borg,

W.R. and Gall, M.D. (1983). Educational Research - An Introduction, New York:

Longman, Inc.
3). Christensen,L. (2007). Experimental Methodology. Boston: Allyn & Bacon.
4). Clive Opie (2004). Doing Educational Kesearch- A Gatway for First lime researchers. New

Delhi: Vistar Publications.
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5. Das. 8.(2022). Educational Research. Ludhiana: Kalyani Publishers.
6). Ferguson. G (198l.). A Statistical Analysis in Psychology and Education, New York:

McGraw Hill.
7). Fraenkel, J.R.. Wallen, N.E. (1996). Hovio Design and literature research in Education. New

York: McGraw Hill.

8). Gibbons, J.D. (1971). Non-Parametric Statistical Inference New York: McGraw Hill.

9). Glan, G.V., & Hopkins, K.D. (1996 ) Statistical Methods in Education and Psychology, (3"
edition). Boston: Allyn & Bacon.

10). Das, S. (2008). Research Methodology in Education. Jalandhar: Sharma Publishers.

11). Henry, G.T. (1995). Graphing data: Techniques for display and analysis. Thousand Oaks,
CA:Sage.

12). Howell, D.C. (1997). Statistical Methods for Psychology. Belmont, CA: Duxbury Press.
13). Huek, S.W. (2007).Reading Statistics and research. Boston: Allyn & Bacon.

14). Jill Porter & Penny Lacey (2005).Research in Leaming Difficulties- A Guide for

Practitioners. Paul Chapman Publishing.

15). Kaul, Lokesh (1984). Methodology of Educational Research. New Delhi: Vikas

Publications.
16). Kerlinger, F.N. (1986) Foundations of Behavioural Research. Fort Worth, TX: Harcourt

Bmce Jovanovich.

17). Kirkapatrick, D.L. (2005) Evaluating training Programmes: The four Levels. San Francisco:
Brrett-Kochler.

18). Miles, M.B., & Huberman, A.M. (1994). Qualitative Data Analysis: An expanded Source
Book.Thousand Oaks, CA: Sage.

19). Pamela Maykut& Richard Morehouse (1994). Beginning Qualitative Research- A
Philosophic and Practical Guide.The Falmer Press London. Washington D.C.

20). Patton. M.Q. (2002).Qualitative Research and Evaluation Methods. Thousand QOaks: C.A:

Sage.
21). Popham and Sirohic (1993). Educational Statistics-(Jse and International, New York: Harper

and Row.
22). Reason, P. & Bradbury, H (Eds) (2006). Handbook of action research: Concise paperback

edition: Thousand Oaks, CA: Sage.
23). Shank, G.D. (200Z). Qualitative Research. Columbus, Ott; Merill, Prentice Hall.

24). Sharma, Bharti (2004). Methodology of Educational Research. New Delhi: Vohra

Publishers and Distributors.
25). Sharma, S.R. (2003). Problems of Educational Research. New Delhi: Anmol Publications

Pvt.Ltd
26). Siegal, S. (1956) Non-parametric Statistics for Behavioural Science, New York: McGraw-

Hill.
27). Stake, Robert E. (1995). The Art of Case Struly Research. Thousand Oaks: C.A:SaBe.

28). Travers, Robert M.W. (1978). An Introduction lo Educational research (4th edition).

London: MacMillan.
29). Van Dalen, Debonald, B. and Meyer, William J. (1979) Understanding Educational

Research: An Introduction. New York: McGraw Hill
30).Vanleeuwen, T., &Jewitt, C. (Eds). (2001). Handbook of Visual analysis. London: Sage.
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31).Scott, David & Usher, Robin (1996). Understanding Educational Research. New York:
Routledge

CC-13: INFORMATION AND COMMUNICATION TECHNOLOGY IN EDUCATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

COURSE OBJECTIVES: On completion of this course the students will be able

1). To develop an understanding of the concept of Educational Technology

2). To develop an understanding of the importance and need of communication through ICT
3). To develop skills of using Educational and communication technology in classrooms

4). To develop an understanding of the concept of instructional System

5). To develop an understanding of the importance and need of Instructional System Design
6). To develop the process of different Instructional Strategies

7). To make the learners skilled in using different Instructional Models

8). To develop an understanding of the concept of ICT in Education.

9). To develop an understanding of the new trends and technology in ET and ICT

COURSE CONTENT

UNIT-I: Information and Communication Technology (14 Hrs,)

(i). Concept, Meaning and Importance of Information and Communication Technology

(ii). Difference between Educational Technology and ICT

(iii). Challenges in integrating ICT in School Education

(iv). Computer Assisted Instruction

(v). On-line Learning- (Synchronous and Asynchronous), E-learning, Online learning, Emerging
trends in ET and ICT. Videotape. Smart-boards, Radio-vision. Tele-conferencing, CAl, INSAT,

Virtual Classroom, Web 2.0 Technology and Tools

UNIT-IL: ICT Mediation in Teaching- Learning (12 Hrs.)
(i). Objectives, principles and Policy guiding of ICT mediation in Teaching- Learning

(ii). Constructivist possibilities for student teachers.
(iif). Competencies defined in the National Policy on ICT in School Education- Basic,

Intermediate and Advanced.
(iv). Capacities to handle today’s and tomorrow’s technologies-Connecting with the World,

Connecting with each other, Creating with ICT, Interacting with ICT, Possibilities in Education

and Reaching out and Bridging Divides.
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UNIT-III: Familiarity with the ICT environment (12 Hrs.)
(1). Accessing the Web; Familiarity with the ICT environment; working with data; e-mail and

web based forums.

(11).Internet as a learning Resource-Documenting different types of websites to show possibilities
for personal learning; Web based learning objects, simulations and Tutorials; Software
applications and tools as and for using teaching learning resources, Evaluating interet resources
in terms of relevance, ease of use and context.

(iii). Digital story telling; Combining media to tell a story- scripting, Creating photo essays and
video documentation as a source of information and a learning process.

(iv). Data analysis- Look at data, read and make meaning; Graphs, Exploring sources of data,
Evaluation of Data. Communicating data and data analysis.

(v).Framework for creation of leaming resources-Concept mapping; Developing a topic for a
classroom; learning outcomes; Activity based learning.

UNIT-IV: Familiarity with the ICT environment (12 Hrs.)

(1). Curriculum analysis to determine content (what do I need and what do I need to know);
Identifying and add metadata for ICT resources.

(i1). Exploring ICT for teaching learning, Curriculum analysis to determine methods of
transacting (how do I teach it); Using appropriate hardware (CD/DVD, Projectors, interactive
white boards and so on); Classroom organization for ICT infused lessons (teacher led instruction,
self-learning and group activities).

(iit). ICT for evaluation- purposes and techniques of evaluation, scope of ICT for evaluation.
(1v). Online communities-Analyzing interactions; sharing thoughts and ideas- blogs, forums and
mailing lists; Collaborative creations- online documents and wiki as collective.

(v). Role of ICT in educational administration and management-role of information
management, process and tools; creating databases for educational administration.

(vi). First generation ICT models- technology driven; Second generation ICT models-pedagogy

driven.

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional work/Practicum: (any one)
(). Observational studies-Observation of various instructional situations in real classrooms,

Various activities in the school, the role of teachers etc. in preparation and selection of
4
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Educational technology and instructional Technology
(2) Seminar reading- presentation by students on selected themes individually and collectively

leading to discussion.
(3) Working with assignment on CAI and Programmed Instruction
(4) Group activities in understanding Web Technology and tools.

Suggested Readings:

1. Aggarwal J.C. Essentials of Educational Technology: Teaching Learning

2 Agganval J.C. Shaikshanik Takniki and Prabandha

3. Agarwal J.P. Modermn Educational Technology. Black Prints, Delhi.

4. Barton,R .Teaching Secondary Science with ICT. McGraw Hill International

5. Das, S. (2022). Information and Communication Technology. Ludhiana: Kalyani Publishers.
6. Cambridge, D. E-Portfolios for Lifelong Learning and Assessment. John Wiley and Sons

7. Costantino, P.M., Delorenzo,M.N., Kobrinski,E.J. Developing a professional teaching
portfolio: a guide for success. Pearson

8. Denis, Kim, Sen and Morin. Information Technology - The breaking Wave. Tata McGraw-
Hill Publishing Company Limited, New Delhi.

9. Imison,T., Taylor,P.H. Managing ICT in the Secondary Schools. Heinemann: Oxford.

10. Intel Teach to the Future Pre-Service Binder - Version 2.0

11. Jati Sunanda Advanced Educational Technology

12.Khulshreth,S.P.Shaikshanik TaknikikeMuladhar.

13. Kirwadkar A & KaranamP .E-Learning Methodology. Sarup Book Publishers Pvt Ltd. New
Delhi.

14. Kumar K.L. Educational Technology. New Age International Pvt. Limited. New Delhi.

15. MadhuP .Satellite in Education. Shipra Publications. Delhi.

16. Mangal, S. K. Essentials of Educational Technology, PHI Leaming Pvt. Limited, New Delhi.
17. Mangal, S.M Educational Technology

18. Meredith Marilyn and Rustkosky Nita. Advanced Microsoft Office 2000,BPBPublication,
New Delhi.

19. Norton P . Introduction to Computers. Tata McGraw Hill Publications, New Delhi.

20. Roblyer M.D .Integrating Educational Technology into Teaching. Pearson Prentice Hall Inc.
New Jersey.

21. Sampath K. Introduction of Educational Technology

72 Sharma Y K. & Sharma M .Educational Technology and Management Vol 1.Kanishka

Publishers and Distributors, New Delhi

CC-14: EDUCATIONAL MEASUREMENT AND EVALUATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Theory External-70, Practicum Internal-30)

OBJECTIVES: On completion of this course the students will be able
1).To develop an understanding of the concepts of measurement, assessment and evaluation
2).To develop an understanding of the taxonomy of educational objectives

3). 1o compare the tools and Lecluiyues uf evaluation
" 4).To understand the basic concepts and techniques of measurement and evaluation in education.
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UNIT-E: Concept of Educational Measurement and Evaluation {10 Hrs.)
N leaning. nature. purpose ol educational mensurement. assessment and evaluation.
i).Relation between measurement and evaluation
il Meaning. characteristics and Types ol evaluation - formative. summative. diagnostic and

placement.

UNIT-1I: Tools of Evaluation (12 Hrs.)

1).Concept of tools ol evaluation (meaning. characteristics).

i1).Performance tests — Oral and Practical — merits. limitations, suggestions for improvement,

ii). Written Tests — FEssay type and objective type (in general only) questions — merits.
limitations, suggestions for improvement.

iv).Meaning of Norms. Types of Norms. Age. Grade. Percentile and Standard Score

v).Checklist, Questionnaire. Rating Scale, Interview. Observation

UNIT-III: Approaches to Evaluation (12 Hrs.)

1).Approaches to Evaluation: scope (teacher made, standardized),

ii).Attribute measured (achievement, aptitude. attitude. etc.), nature of information gathered
(qualitative, quantitative),

ii1).Mode of response (oral and written: selection and supply).

iv).Nature of interpretation (self-referenced, norm-referenced, criterion referenced).

UNIT-1V: Tests and Construction: (16 Hrs.)

1). Test: Meaning and importance; Test Items: types, characteristics & construction; Types of
Tests: Teacher made, Standardized. Norm referenced and criterion referenced.

it).Achievement Test — Concept, Construction and uses; Standardized Test - Construction, Merits

and demerits.
iii).Characteristics of a good test: Validity. Reliability, Practicability, Usability.
1v).Test Standardization: Steps involved in standardizing a Test; Item Analysis- Method, Uses &

limitations.

Transactional Mode: The course would be transacted through participatory approach including
group discussion; self-study, seminar/presentations by students etc.

Sessional work/Practicum: The students may undertake any one of the following activities:
* Assignment/term paper on selected theme from the course.
* Each student should construct two questionnaires (minimum 10 questions)
* Each Student has to present a Seminar on a topic relevant to Education.
¢ Assessment will be done for the written work and for the presentation.

Suggested Readings:
1. Aggarwal, J.C. (1995). Essentials of Educational Psychology. New Delhi: Vikas Publishing

House Pvt. Ltd.
2. Aggarwal, ].C. (2003). Essentials of Examination System Evaluation, Tests and Measurement.

New Delhi: Vikas Publication House.
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1 Bess dohn 8 snd James V. Khan i 20060 Rosearch in Fducatien. Nev Delhiz Preaticelali of
India Py Lad,
4 Bhatia, TLR. 11977, Textbook of Fducational Psychotogy. New Delhis The Me Mlillaa

Company ol [ndia Lad.
5. Dus. S. (2022). Educational Measurement and Evaluation. Ludhiana: Kalyani Publishers.
6. Garrel. HLE. 11971). Statistics in Psychology and Education. Bombay: VakilsFeller.Simons

Pyvi. Ld.

7 Lal. 1.P. (2005). Educational Measurement and Evaluation. New Delhi: Anmol Publishing Pyt
Ltd.

8. Nagaraju M.T.V. and MahammadAli.S.(2009).Educational Evaluation.Hyderabad.Jayam
Publications.

9. Padua. R.N.. & Santos, R.G. (1997). Educational Evaluation and Measurement-
Theory.Practice and Application. Quezon City: Kantha Publishing Co. Inc.
10. Sharma. R.A. (2004). Essentials of Mecasurement in Lducation and Psychology (4th

[d.).Surya Publication.
11. Sidhu. K.S. (2007). New Approaches to Measurement and Evaluation. New Delhi:Sterling

Publishing Pvt. Ltd.
12. Srivastava. H.S. and Shourie.J.P. (1989). Instructional objectives of school subjects.New

Delhi: NCERT.

AECC-2: HUMAN VALUES & PROFESSIONAL ETHICS & GENDER
SENSITIZATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum Internal-100)

Detailed course given at the end

Suggested Readings
1. Aggarwal, J.C. (1995). Essentials of Educational Psychology. New Delhi: Vikas Publishing

House Pvt. Ltd.
2.Das, S. (2022). Human Values & Professional Ethics, Gender Sensitization. Ludhiana: Kalyani

Publishers.
3. Aggarwal, J.C. (2003). Essentials of Examination System Evaluation, Tests and Measurement.

New Delhi: Vikas Publication House.
4. Best. John. W and James V. Khan (2006). Research 1n kducation. New Delhi: Prenticellall of

India Pvt. Ltd.
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ML.A. IN EDUCATION
FOURTH SEMESTER
EC-1: SUBJECTIVE SPECIFIC ELECTIVE/DISSERTATION

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum Internal-100)

OBJECTIVES: On completion of this course the students will be able
e To orient students to develop positive attitude towards the educational researches.

e To enable to identify research problem/topic.

e To help students to formulate research questions, objectives, hypotheses etc.

¢ To enable students to make research design or actual plan of work.

e To orient students with the techniques of field survey and collecting information from
different sources.

¢ To enable students to analysis data/information quantitatively and/or qualitatively and to
Interpret.

e To acquaint students with the documentation procedure of the project report.

COURSE CONTENT:

The dissertation is a 5 credit component of the M.A. in Education programme. A
dissertation is distinguished from other writing assignments in the programme on the basis of the
expectations and processes involved therein. It is visualised as a curricular space where students
(with close mentorship/guidance of a faculty member) learn to plan and conduct a research, and
write a thesis. It is also a space where students come to see and draw linkages between education
theory (transacted through taught courses) and research. Thus, while the product or the outcome
of this component (i.e. the thesis) is important, the process through which it is arrived at is
equally (if not more) significant. This makes a case for this component to be guided or mentored
closely by a faculty mentor.

Various skills that are expected to be developed through this component include:
articulating and formulating a research problem and research questions, designing a plan to study
it, executing the plan (which includes engaging with the relevant body of literature and theory,
analysing and writing the findingo in an acadomio fachion, and presenting the worl. The
dissertation should preferably be in the area of specialisation that a student opts or in the areas
introduced in the perspective courses. Semester IV of the programme, is where the student has to
submit the final dissertation. After the preparation of the proposal and also the research tools,
they will be developing the first draft, finalize the dissertation and present it in a viva-voce
situation.

For supporting the students through these processes, apart from mentoring by faculty,
timely orientations (to explain the expectations, processes, roles of the students and research
mentors, and assessment), workshops (for example: on doing fieldwork, taking field-notes,
referencing and editing, etc.) and research seminars (where the students present work in-
progress, and other researchers are invited to present their work) should be organised. Sessions
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guiding students to understand the interfaces between theory (transacted through taught courses)
and the dissertation must also be planned. These could be in the form of special tutorials in

relevant courses.

It is strongly recommended that department offering the programme, develops a concept
note on the dissertation component that clearly specifies the expectations. assessment rules and
procedures, and guidelines for students. While a set of clearly laid guidelines should be put in
place for this component, there should be an openness in terms of allowing and encouraging

various research styles, areas, kinds of problems, and writing styles.

Viva-voce Examination (100 marks to be examined jointly by Supervisor/ HOD and External
Expert).

EC-2: ANY ONE OF THE SUBJECTS GIVEN FROM BASKET OF SUBJECTS

No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum Internal-1 00)

Detailed course given at the end

DSE-1 OR GE-1: FROM BASKET OF THE SUBJECTS GIVEN
No. of Credits: 5 Contact Hours Per week-5 Maximum Marks- 100
Examination Duration-3 Hours (Practicum Internal-100)

Detailed course given at the end

Suggested Readings

_Das, S. (2022).Graphing Designing. Ludhiana; Kalyani Publishers.

. Aggarwal, J.C. (1995). Essentials of Graphing Designing. New Delhi: Vikas Publishing.
_Dhir, R.C. (2019).Introduction to Graphing Designing. J aipur: Sharma Publishers.

. Das, S. (2018).Inclusive Policies. Ludhiana: Kalyani Publishers.

_Das, S. (2022).Human Rights. Ludhiana: Kalyani Publishers.

. Mishra, P. (1999).Inclusive Policies. New Delhi: Vinod Publishers.

. Raman, L. (2000).Human Rights Education. Hyderaba: Jayam Publishers.
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A- Eovirenmental Sustainability (3 Credit)

B- Swachba Bharat Abhivan Activities (2 Credits)

Fach credit requires 10 hours of teaching- tearning for theory
and 20 hours for practical assignment (icld work,

A-Unil - Foavionmental  othics & ccosystent: Coneept  of sustinable
Jevelopment with reference to bunman values in western and Indian perspective.
sustainable develapment & conservation ol natural resources  (Nature, factors,
structure, development and peopie participation} development. environment- raral
and urban, concepl 0f Ecosysiem.

A-Unit-2  Development and its elfect on envirenment: Environment Pollution -
water. air, noise ete. due to Urbanisation, Industrial civilization, Concept of Global
Warming . Climatic Changge, Green House Gileet. Acid rain, Ozone layer depietion.
Menzce of encroachment of exotic plants particutarly parthenium and trees with
special reference Lo impact on hebit & habitat on indigenous flora & fauna.

A-Unit-3 Concept of Bio-diversity and its conservation: Environmental
Degradation and  conservation. Govi. Policies. Social effects and role of social
reforms in this direction. Role of science in conservation of environment concepl of
Three ‘R* (reduce, reuse. recycle), Need of en vironmental education and awareness
programme and ecological cconomics.

B-Cnit 4 Swachha Bharat Abhivan: The concept of S$wachhata as personal,
Gandhian approach towards social and environmental moral values & concept of
swachhata and its relation to moral upgradation of society and frecdom struggle.
Awareness Programme related to Swachhata. Role of *Swachchagrahis’ in Swachha
Bharat Abhiyan.

Sanitation and hygieng, why sanitation is nceded, santavion and human rights,
plantation, value ol nature, concept of communily participation and role of state
agencies. Case study ol Sanitation. cifects of cleanliness, diseases - infectious and
vector — born ldea ol spread of discases through body and other biological fluids and
cxcreta.

B-Unit-5 Assignment/Practicaiffield work based on unit-4
or

Alternative to unit-4 and unit-3 a student can also enral for Swachha Bharat
Tnternship programme of MEHRD.
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AECC -2 Credit - §
Human Yalues and Professivnal E.thics (3 Credits)
Cender Svositization {2 Credits)

(Oune credit vequires ten hours of theory and twenty hours of p acticaliassignment/ficld
work)

Uit - 1z Variety al Morul Issues, Principats of Ethics vnd NMurabity:-

Understanding the Harnmony in {he Society (socicty being n extension of familvy
Integrity. Weork Fithic. Couraic, Empathy, Selt Conlidence. Prolossivaal Tdeas and
Virtues. Fihies as a Subset of Morality. lithies and Organizaiions, Duties aid Rights
of eoployees and employers,

Imit—2: Holistic approach to corporate cihics:-
Vendantic Fihics  Tagore, Vivekanand, Gandisi and Aarobinde on Ethics, Lithics in
Finance. Business and Lavironment. Protessional Rights. Intellecual Property Rights,
Corpusnte Responsibility. Social Audit and Ethical Investing, Computey and Fibics.

Unit-3: Professional Etbics:-

Augmenting Universal Human Order. Characteristics of people-friendly and ceo-
fricndly production. Stralcgy for Transition from the P'rescit State 1o Liniversal
Human Order, At the Tevel of Individual- as Socially mnd Eeologically Responsible
Technologists and Managers. At the Level of Society- as Mutoafly Fariching
Institutions and QOrganizations. Case studics of typical holistic technologies and
management patterns.

Unit —4: Gender — An Overview:-
Gender: Definition. nature and cvohution. cwlwre, tradition. higtovieity; Gender:
spectruin bivlogical, sueiniogical. psychotopical conditioning; Gender based division
of labour  domestic work and use valuc.

Unit—5: Gender ~ Contemporary perspectives

Gender justice and human rights: international perspectives, Gender constitutional
and Jegal perspeetives, media & gender. Gender: emerging issues and challenges.

P - P
e _’r}’.-",‘:-_)/jrar . \ - -\.Q- \‘; _,-'~.... %
7% Ntk | A
&

Page 54 of 72

Q-




Generie Fleetive (GE) course

: _(‘]i:?rsc title: G r;nl—)—l;ic I)Es*igpinig. L - 1

L Course eode; GE-1 Creis 5 i
fFhere shall be S units ach consisting vl one eredig ]
Course ollered in: Semester- 1V Cpesenligten= "y |
Course conteni:
Unit Topies el ST

]

|

I | HTMLS and €883 l

General Totrodhuction to fnemet g WWW, o tags., Uraphics. Yiden dnd Sound Ties, 1k and ]

| Ancher Tags. Fable Vags. Form Uags. Miscellancous ags (ayers, inmge oaps cle). Lyss, Seb |

| ¥OEREW, C S__, APL Lxample Ap I

1 PHP Programming and MySQJ.: !

Prograpining condtnits. BlesConsiwns Gl & PUSTT Files; User derined Bunctions, Buials

Fangticns: Coukivy, Sessions, [rar LRindling, NvSOL tonds o s itegeation. AJAN, NML.
Obyect Onenitation, Forb, Facdbook and Paypad Ditegeation, Lxanple Appiicatinn,

m Java seript and jQuery:
Javar seripn - Basie daza types. control strucinnes, finetions. arrays and objects evenis, it DOM, |
| cbethies, Yrrar tand g mplispiedim, animation, Fximple Applivations.
[ Query -« Basies, Sulectrs. Attribigues, DOM, Events, AJAX. CSS, LI Mug-ins
v Content Management and SE(): i
[ WordPress  Instaliation. Settings, Categorics, Posts. Media, Pages. Fags. Links, Comrnenis,

Muiins, theme.
SEQ = Introduction. thumb s, inelhods. heyivord & e optinijzation.

V' | Assignment / Field Work based und Unit 1, I1, 11) and TV,

Nate: Stulents who enrolled for WEB DESIGNING us AEC in Semester 11 will nor be allowed 1o take
Graphic Design as a GE course in Semester [V
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VAR %) A i
o by it eIyt SeneL T S AT TS 1
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Choverpnias |
" Spurees of Lnelusive Policies
o e Pesdisione gy [nalisiwe {9
I Ll DL SR
'y Inclusive Potigies and TTuman Raghis
e Sk Feondene, Folligehi Lisd) Sieeue el i G
{ B Bureascratic corruation. polive Adrantics st comeal o
L Assignment - Fietd Waork based and Unit LT and TV
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Coonerie PLechivie (0100 cop e

Course tthe: Moo Rielis
i s e snder UIEL) [NRURIE

S Lem sl Vi & vy s St B0, SR s o e Sreilil

Latirsendlered D Seaiestee: 1Y

LR e
Vit Tugres

Comvpiual Aspecss o Honrg RTINS
. .

AR A (ST s e
|";"I 3 - \. I M oad e i ‘13 1 1 | | it ]
Fyvalution of the € nneept el Hivman Rights
W S nreE s S e F B M Bieady [Dectiinilag 1
fial EA T ! ) vt 3l B
g el G sl § g
BT oF Riam ety of Dumpy Riglwy
M T S [ e ok Sovtihet giv B
Sad b and bt Risie,
i Drvvesiny, Multiewtsedisim and Hoon Righls

b Human Riehis

ooVt of ey Calledine Cailnd Roshis aind woal e

Mubyciftarisie ikl Misorise echis protecion

snabicn ab Flumar Ricige n

MUlECwiar, Saielica.
B Besond Caiversil Foen B
Kleht 1 nudiam! S

PRy Righes Saten-siete ang e

SR SovGrcoanty and U Palines o |
: K Unfvensal Fliamin aolins : — |
v ] Thenreticul aspects of Hymun rights.
w Theories o Humao righis | iberyl Perspective-Locke, Rousscan LS. ML NMaesion |
Perspectis c-Mars, G
f b Feminist Decapechs e af [ lumas Richis
vl Assignment « Field Work based and it LFL T and 1y,

38 -
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Generie Flectivie (GE) Course Credii - =

Family Managemen(

(One credit requires tea hours of theory and tventy bowrs of practicalassign mentihicld
work)

Unit 1 : Concept of ty pival Indian family;

Indian socicty and Indian family. imponance of relutionship within lamily. similarities
and dissimiarities n between Indian wud western family. definite role of family

members.
1init 2 : Food production and cleanliness:

Cooking - a1 or scicnee. personal grooming, hveiene & uniform, Do’s and don'ts while
working in the kilchen, Nomestic Food Production. nutrition- Balaniced Dict and ils
function. cffect of heat on fai, carhohydsaics. pretcins. vitamins and minceals
Cholesierol and trans fats and related diseases. Discase producing microbes.

Unit 3 : House keeping:

Fquipment handling. care & cleaning & identification of cleaning equipments; Care,
clenning & polishing ol surlaces
rooms and bath rooros.

Unit 4 ; Safety & heaith care:

Psvchologs  child care and care of the elderty. Basie human anatomy and physiology
(skeleton, ruspiratory. circulatory, excrelory. nervous & reproductive systems). First aid
care in differcrit accidents (hemorrhage, asphyxia. shock & unconsciousness, cardiac
arrest, burns, insect bite, snake bitc, poisoning. injury eic.). Nucsing, first aid box,
importance of group practice of yoga and cxercise.

Unit 5 : Importance of communication sad care in family:

{eadecship in family. communication gap between gencrations. significance of soft-skill,
Indian laws related to family problems, understanding and misunderstanding within the
tamily members and amang close reIMtivey, Ir-luws st Nevessity ol sall inysoiments

for family members.

meltals. glass. Nowr. corpets; Paints, daily cleaning of
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! Ability Enbancement Course (A I",(;) / SKill Enhancement Course (SEC). 1

. . - - |

: Course title; Computers & 1CT :

Conrse ende; ARG .' Credit 3 {
Or SEC-} i (Fhere shall be S haits cach consisting ol oue erudiny

| Conrse affered in: Semester- 1
Course content:
Unit_ | . _Voples — 1
I | Basiex of *Cumputir Swtem’s '
| What e s comiputes? Compiter Sptm Loty - Hlanfwime st Softuane Inrodusuon jo the |
| s = Mothethopd, SAPS. Processior, RANL ROM, Monis i ¢ Anls, Beoml inosreew uf differam
L af thise gﬂ:}_;&yﬂ@_l{g«.ﬁf.\s;:i_l;mif_lu' it the iarkey anif tiielr Priees. |
t I Basies of ‘Operiting Systems's
! Intrduetian o UniL Enns Lrmermting Sssiom, Ingradyetion 10 Windmey Operating System: Basic ]
| aperationg on Unis/l ihig and Winslisws Oeeatiing Systems,;
onr Infarmation Managemeni: |
Docurien Processing wid e-Dociichitiiion using Word provassas ik e npenatlice. Statistiea) o |
| Graphicut dais anulvsts wsing speeasd shoer and sajisticnl  packages  Dita £ Intarmaiicn ‘
[ f-conmunteation and prescniiiion using PoweePaint _ . SR
iV T SSD (Special Skill Developnient)
‘ Detaited study on'ims one of iy 1ol lowing three ysing Spekedi Tidorinl;
F I YT ‘
b.  Accutmting software
v, Spread shiet using Spoken turorial
[ d. Mitlab/8cilub

N _":f‘c!—\u_urk'u_t_g [Basic.- Newwark tonnluyius.'1..-\?\".-5]!&-"\!.__\%7.—\"".'. 'i'(.‘l‘FIF_Kn;;\vICd;!c_aFSIci“¥ﬁcﬁ|-g
handware, Serviee/Client, Interfitce. Infernct Conneetiviry E—

VI | Assignment / Ficld Wark bused und Unit I, 1. 111 and IV,
J 1
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e
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el %hll_ll\ Fn.f_ll'.)nccmcnt Course | AEC) ur Shill Enbuncement Course (SECK
§ Course titdes © S b Designing
¢ Course catle: AFULSEL -1 "1

Credin &
! (fnye shall be S unsts each consisting of une eredit)
Course offered in: Semester- 1 . aia _seleeepengll ol )
Course deseription: Fhis pupet is destgnud @ et stodeni 1§ Lt basic components reguinad 19 design ‘
and manage a websiie. The eniphas is piven un asds-on Taming so ax 1o crabhe studenis 1o Jesign thew
ow websile
Course ohjectives:
j 0 expose students 10 the lechiroiogy of wub sik destett amd (o Introdice various teois and Languages
sequsrnd for dynamic and creative design of siale-2f-the-ar w b sites
Course conlent:
Uit Topics
I | HTMLS and CS83: s
General Tnirodudtion to Interuct and WWW. Fextiags. Graphics, Video and Sound Tags. Link and
Anchor Tags, Table tags. Form lags, Miscellaneous tags (layers. image maps elc), Events, Web
} sockets, U853, APIL Exanipie Applications. ete. '

I PHP Programming aad My SQL: [

| Programming constructs. VanabieLopstanis. GET & POST, Files. User defined Functions, Built-

' in Functions. Cuokies. Sessions. Error Tindling: MySQL tools nnd its integration. AJAX. XML,
il _I Gibjiet Ohientasivn, Form. Ficebonk wnd Paypat Integrarion, iample Apphications. = !

11 | Jeva script and jQuery:

I Java script - Basic data types, control struclares, funclions. armays and objects, events. html DOM.

| cookies, error handling. multimedin, animation, Example Applications.

| Query - Basics, Selestors, Atribules, DOM, Events, AJAX. €SS, UL, Plug-ins.

IV | Content Management and SEU:

Wuchrcsﬁ - Instaltation, Settings, Catcgories, Posts. Media. Pages, Tags, Links, Comments, Plug-

| in, theme.

| SEQ ~ Introduetion. thumb rules. methods. keyword & litle optimizstion. et

v Lab/Assignment/hand-aa training based on Unit L, I1, LT spd IV |

— - . e s s ———————
Learning outcomes:
Ou completian of this course, the students would:
I. Have a sirong foundation to undertoke specialized courses in the field of web designing.
2, Develop their own website and manuge it

The inborntory wark will conaist of 9-15 Experiments: |
| I, Practicing basic HTML. tags, text tags teststyles, paragraph styles. headings, lists. Forms, |
Tablés. Link and Anchor Tags €tc. |
Including graphics, video and sound in web pages. Layers & lmage Maps

Creating animated Gifs, simple flash animeiions |
Cascading Style sheets !
Cresling and browsing XM|. darabase

Installing web server, seiting PHP. Creating clieot and back end script with GET & POST
methods {conneating HTMIEL

7. MySQL commandsitools and this integration with PHP

8. Exercises covering basic introduetion to JavaScript and jQuery

9. Development of o web siie using Word Press invalving a variety of wols practiced above, |

3

S
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Ability Enhancement Course (AEQC) or Skill Enhancement Conrse (SEC)

Course tithe: : Derivatives and Risk Management
“Conrse code: | AELSEC-) looning w80 _ e,
_ Cowrne offered in: Semiester 2

Coarse description: Every (mesin

entindered to be frec from msk are sih

managing risk is one of the Prime Concem fer overs mvestor. At the saine W
! requirement of suck a financis] instrment thal <ag Bty o by e denny i a fow sost The answer T all these

is undersuniding end practicing DFRIVATIVES.

The disriviitives are most modern financial instroments in hedging risk The individuals and firos who wish
| 1o av6id or reduce risk can deal with the others who are wilting to accept the risk for a pnce A common

plece where such tansnetions take place is salled the devsntwemankel”
| Courie phjectivos:

[ I To develop skills among the stiudents wha e planning tn pucsue their carcer in Finance ani
| Banking Sectar
2l Ta develop knowledge ssnang the sudents ks e

ol detivity ematis ancclement of misk 2ven ok Sl deposity anee

me. Speculatons feel the

hic them to take decision under the most difticult

jet o sk Tike interser rate. inflution und detauli ash. Thereione;

h. sititton Jed by ancerinmtres 11 thie cultigreiiisie Hiaiesy world. ] .

| Cﬂ!:&! comtent: 3 .

|SI.hT.‘ "t " Tapics i T Ne.of
f | : | Perings

credit Risk Vs Market Risk- Default Risk-Foreign Exchange Risk- Interest rue Rigk- |
Systemntic Risk and Non-Systematic Risk-Hedging Scheme-Delta-Thet-Gama-vegas- |

’ T T Tntroduection= Risk as an [nvestnent Strstozy- managing rish in the corporate world: | 10
I

. | Rba |
| 27 [ Wik and Derivatives based Hedging Strategies = 10
Risk Assouiated with lnveszment
|

+ Systematic Rigk
» Nonm Systematic Risk |
Hedging- Risk Monageusent
o Sirategy of Diversifiention of portfolio
o Strategy of Active Portfolia Mutlagemen
Hedging/Risk Manngement Thoongh Dertvatives: |
= Short Hodge '
¢ Long Hedge e - i |
3 Financial Markes snd Derivatives: T
Fimuneial Markets:
¢  Money Market
o Capital Market
Order-Oriven Market and Types of Qrders
Teaders in Deriyatives Marker- I
»  Hedger f
s Spectalor
¢ Arbitrageus I
4 | Derivatives: A Birds eye view N
Introdoction l
Different derivative transactions: option contract Pay offs from option contract
Putures transsction- '
¢ Features of Futures trunsaction _— |
-
|
|
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Lomvard tansaction-
e Featires of fGNVAR? FNNRLCS
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swap it
o Foregn txchinge Swap
o Intecest Rate Swap 17an Vanita SWaPk) .
e Cross Currenoy SWAPT0al Lot SWAP)
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|1 CASESTUBIES e
Learning vulcbmes:
By the end of the course students shosld he able o tnderstand e meghamaint of maniang and Jwndling
risk which explicitly addresses e upeerainuesal the esmpeniivie corporaie world ol 21 suntur
A Fefv Topies for Case Studies:.
Risk management as Decision-making Process i the Banking Seator-Risk pad Unceriain business warld-
managing risk under the conditions of uncerftzinty- nvestnent sreate2y and Rikh- Impact s Systemnatic risk
in prbject-management-importines of tie kapwleder of varivks txpes ol sk assactated with the
st Hedying Strategy for Porticlio-dela Hedune-static deln Hedgimng and Inenantic delta Hedging
ma. Vsieas and Rho Hedging. DRt _SSich =l
neats:
student has (0 prepare a dissertation on any tapic related to any ol the Unit. The dissertation should |
the following heads: I
;. Preface
Definition
}. Review of Literature 0
4. Methodology
§, Observations/Case Study
. Relevance .
. Decisions
. Conclusions
Reference
|
List Of Books; -
1. atives and Risk Management by Dhanesh Kumar Khatri-Macmillian Publishers India
| Limited, Delhi.
P. The Essentials of Risk Management by Michel Crouhy, Dan Galai ISBN: 0071818510/978-
L 0071818513
3. Credit Risk management for Indian Banks by K. Vaidyaothan-Sage Publishing.
4. Risk Management by Indian institute of Bankmg
5. Risk Masagement and Financial Institutions by Johin €. Hull-Published by John Wiley and Sons. i
" New Jersey.
/6. Risk Maoagement by Paul Hopkin-Published on Amazofi.com
7. Pundamentals of Risk Mansgement: Usderstunding Evaluating an implementing effective
Risk Managemeat by Paul Hopkin-Published on Amazan,Com.Uk, Publisher Kogan Page.
8. Esseatisls of Risk Munagemeat by Michel Crouhy-Publisher MCGraw Hill Educatian:
9. Essentials of Financial Risk Management by Horcher-Publisher Wiley Bartlett-Publistiee »
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f Ability Eabacement Course (AEC) or Skill Enhancement Course (SEC)

! Course tithe: Solid Waste Management
Conrye code: ARC-1/SEC-| - Credit 5
I o S i_ _____ (thety shall be 3 wnits cach consisting of one credit)
| Course offered in: Semcster-11 o eyl e r——
Course: deseription: The course would cver-gentl iolradesrion inclodimg delintiion of solid wastes—
muuicipl waste, biomedical waste, hazardous waste, e-waste; legnl isstes and requirements for salid
witsle management; sampling and charscierization of solid waste
Comre ohjectives:
r I Understanding of problemis of municipal waste, biomedical waste, hiazardous wasie. e-wasie,
fndvistrial wusie etc,
2. Bezome aware of Environment and health impacdts of solid waste imismanagement

Conrse content:

|

r
i

|

Wr B T R Taies

General introduction includimg JeRmAIOG of Saiid wasic iocluding municipal, Wospidl and
industrial solid waste; E-wastes; logal issoes and requirements for solid waste management: Solid
waste managemient rules, 2016,

B Health und cnvironmaninl isswes relate 10 solid wasie manigement

requirements, iransporuition of solid wisies

M Methods oF waste Lollection: coflection techiiques, wasio container compatibilify, waste storage

—_—, e

|

Treatient and disposal technigues Tor solld wasiescompemiing; Composting Vermicomposting,
IV | Autbelaving, Microwaving. Incinention, Non-incinerition thermil teehnlgues, Landfilling

V| Composts and Biogay

Incineration and Energy Recovery
mJ.LﬂEm}mleMyWr (1M W e at ——
Learning outcomes: [
ABler completion of the course students should be able to characterize solid veaste; anulysis of hizardoos
waste canstituents; understand houlth and covironmentol fssues relited ta solid waste managemnent; spply
stem in solid waste management-waste nedtetion ar souree. collection techniques. materinlsand resouree
mwmcfwg. trnspod, optimization of solid waste tmnspart, treatment and disposal echnifues
¢

Practical: _
I Awarencss about disposal of dilferent wastis in waste-bin (Concept of dispogal of Biodegradable,
Non-biodegrucdable and bio hisztrdous wastes in different coloured bins)
2. Method of composting '
3. Methad of vermicompasting

SRR R BT A e 5, Sl

Source Reduction, Product Recovery and Recyeling Recovery of Biolowical Conversion Products: |

4. Autocliving
|___ 5. Bio-gns production _
e / o\
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Ability Enhancement Course (AEC) or Skill Fnhoncement Course (SEC)

Course title: : Mushroom Technology
| Course eode: AEC-1/SEC-1  Credild
i tthere shatt he 3 anity cach cnasisting ol one ergdit

. Course offered in: Sentester- 11 - :
Conrse deseriptions (e course would canctaseneral infroduction about fungs mclading a seawial iz cycle
i‘ of Muzshroom, Edible and Poisonous mushroom, Different aspects of mushroom cultivition In relation to
i ehvironment, Numitional value of mushrooms, Beonomic importance and heslib benefits of mushroom. |
; tdentification of mushroom by spore print mothod. Prodiction methed of edible mushrooms — Button and
! pysier mushroom: Preservation method (or mushroaln fruiting bodg- drying. Diseases of mushroom caused
Py hacteria, fngi and viruses and its corol.
I Course objectives:
1. Cuitivation methods for edible varieties of mushroom.
| 2. Preservation method for mushrooni feuiting body as weil as its spore and mycelium.
3. Awareness of heaith benefits of Inushroom consumption.

' Course content:
Linit Topies
I 1 | General introduction. sbout fungi ingluding ¢ general life cxcle of Mushroom; Edible and
Poigonous mushroom; Differeat nspects of piushrop cultivation in rclation to environnient,
| Eeanomic importimee apd health bopefits of iushroom, — i
11 Production. method of some odible mushmom — Bution musbroom (dpaiwus bisporuy), oysier |
L throain  Saronis swforcarm), . Cmoogeme  TOERER . . 8l
- il | Preservation nwethod for mushroont [ruiting body-drying; Discuses an mushroom caused: by
{ bactepis, fungland vines sl itseome.
g [ TV | Tohtion snd culture of spores. culture medii preparition, froduttion of mother colture, | mother: spawn.

commercial spawn,

V| Different methods of smingenanee of mustiroom culture and its siain preservistion

A

Learning outcomes: 0 I

Afier completion of the course students shouid be able o understand the. cultivation. methods Tor the
| produstion of mushrooms viz. Button, Oyster; diseases on mushroom #nd its reniedial mcasursy presecvation
[ methed for onshroom trititing body and its spore as well as mycelivm; soclal, economical, enviranmeatnl
and health benefits of mushroom consumption,
Practical:
1. Praduction of muther culiure by spore culture,
2. Cultivation o) Oyster mushroom,
3. Spore print and microscupic examination of mushrootis spore and tnycelium.
| 4. Preservation ol mushroom by drying.
Assignmenis:
- I. Edible mushroom cuitivated in India
2. Poisonous mushroom.
3. Cultivation method for Button and Oyster mushrooms.
4. Nuwritional and other health benefits of mushrooms.
5. Mushroom spawn production methods et 5
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Abilitv Fnhanceniemt Conrse (AFC) or Skil) Eohancement Course {SECY
‘Course title: Biofertilizer Technology
Course code: AEC-I/SFEC-J i Credits
S i {Ihere shall be 5 units each consisting of onc credit)
| Course offered in: Semestee- U . g = sy -
| Courst: description: §he course would perer-genial iroduction about different types of bialenilizers. |
 [idible und Diffirent aspeots of Siofertifivers prodacton in relalion to environment protection. soil
! enrichment and other beactits. Production methnds of diltereat types of biofertilizers.
Course objectives:
. Structure and characteristic features of diNErent inicrovreanisms used as hiofertilizers,
2. Cultivation methods lor diflerent types of binfeniiizers
| 3. Awareness oFenvirommental 4nd agriculiural benefits of bicfertilizers
| Course content: i )
Unir_| By Tupies
| Introduttior: (o biolerifizers-Structure and cliatactéristi features of the following hivfeailize
organisms: Bacterin: dcotvbucier. Rlzopiin Cyanobacterie:. Nostoc
I | Nittogeavus Biotenllizso Bueteriu - lsolution and punfication OF Asoiuiaeter. mass muliplication |
| Asotgkacier, formulation of inoculum of 4zstobucter.  Meihods of application of dzatabacter |
| maculants. Isolatlon snd purification of Rhizabium, mass multiplication and inoculum production
of Rhizubitem, Methods ol application of Rhizobium inoculants.
il | tsolation and purification of Cyanobictoria- Mass multiplication of cyanobacterial bloinoculants -
Trough or Tank method. Pit method, Field method; Methods of application of cyanabacterial I
inoclum. dzolla - miass cultivation and application in rice fields.
v | Biotertilization processes-Decomposition of organic matier and soil fertility and vermicomposting, 1
v Bigfertilizers - Storage, shelf life, quality control and marketing.

Leurni=g osbcomes: )
After znpleﬁm of the course sludents should be able to undersiand the cultivation methods for the |

prothuction of different types of biofertilizers and their benefits. 1

. [ealation and identification different types of microarganisms used a8 bio~fertilizers.
2. Mass Cultivation of 4zotobacter.

3. Mass cultivation of Nostoc.

t Asyignments: l
i Biofertlizers cultivated in India

2, Envirgnmental benefits of biofertilizers.

3. Agriauliul benefits of biofertilizars,

A, Azoobacter as bofertilizer

S. Rhizobiwn as biofertitizer

6. Cyanohocteria &5 pinferilizes

|7 sl bioterilpmrele, e
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Ability Enkancement Course (AFC) or Skill nhaneement Course (SEC)
: Course titte: : Environnrental L.aw and Policy i - ) A
| Course code: AEC-1/SEC-] [ Credit 5
' _{there shall be 5 units cach consisting of one redit)

Course offervd in: Scmester- 11 e JoE aems
| Course deseription: Law and policy plays a major seic in ihe conservation and management of naaral
resources as well as poflution coniral. This eourse iatends 1o intraduce the sivdents o the vast feid of
Environmenial Law and Policy. The course would be divided o three broad sreas. |he Ffirst rart would
| cover the basic coneepts and principles of Environmental Law. This would include judicial precedents,
| which now forms an essentiat part of envirommenzal jurisprudence, “The second part would be divided into |

specific intraductory wiodules on forests and wiid #ife including bio-diversily related laws; Air and Water ‘

related laws including megn projects and marine laws; and laws relating to hozardous substances. The third
| purt would discuss the role of judicingy indluding the Notional Green Tribunal in protecting the environment.
| Caurse objectives: |
| L. To provide an overview of the law and palicics ralating to enviranment both at the national and
international tevel. l
| 2. Tocritically analyse the implementalion of these laws and the roie of adjudicatory bodies in the field |
Of environmeént.

|’ Couvse content:
| Unit_ == ——— ORRGE ;
I Introduction: Epvironment; meaniy iitd components |
Environment vz Development debates, trigger events, business and environmental law. a brief E

| intpduction to SDGs,
Introduction w environmenial fasws in Indie; Constitutional provisions. an overview of the laws
| General principles in Environmemal law: Precautionary principle; Polluter pays principle: |
| Sustainable developmeni: Public trust doctrine, -
| Ul | Forest, Wildlifi and Biodiversity relted aws:
Evolution and Jutisprudence of Foresi and Wildlife (aws; Colonial forest policies; Forem policies
| after independence.
i | Statntary framework on Forests. Wildlife and Biodiversity: IFA. 1927: WLPA,
1972: FCA, 1980; Biological Diversity Act. 2002; Forest Rights Act. 2006,
|| Simtcgios for conservation-Dolphin, Tiger. Elephant. Rhino
1N Alr and Water Laws
| National Water Policy
Laws reliting 1o prevention of pallution. aceess and management of water and
[ institutional mechanism: Water Acl 1974; Water Cess Act 1977, EPA. 1986.
{ ;' Pollunan Control Boards
, | Grouind water and law
! 1 [egal tramework on Air pollution: Air Act,1981: EPA. 1986 as amended to date including rules
l ~and notifications issued under it

e X |

e — e §

IV | Environment protection laws and [arge Projects
Legal framework on environinent proteciion-Environment Protection Act as the
framework lepislation-strength and weaknesses; EIA.
| | Marine laws of India: Constal one régulations. Wetland conservation,
Vv Jodlcial remedies and the role of Nationul Greea Tribunal
| Role of judiciary in environmental protection; Infrastriscture projects and the Indian judicisry
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Assipnments:
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Air Laws
Water Laws

9 o

e, e stadenis

i To andertnke Jizes) couraes

plinary approach io the issies relutin

Environmental laws in India
Evolution and Jurisprudence of Forest and Wildlife laws
Legal framework on Air pollution
Biological Diversity law

Role of judiciary in environmenial proiection

Wetland conservation erc.
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Ahili])‘ Enhancemen (fnur‘-\'ht.z\iﬁ?j or Skill Enbancement Course (SEC)

Covrse title; ¢ Life and Communication Skill Developnient
| Course code: AEG-1/SEC-1 ' Credits
{thire shal be S urits each cunsisting of one crediy)
Course nffered in: Semester- 11
Ceurse description: Acquiisition of tife
in personal and professional ives while in an e of communication
develop expertise in the utilivies 6 1C° i the trapsmission of knowledge

skitls x;-i!lvém'pt_chr staerty to copre witly the iransitive IEraEhens
she curriculum will equip students o

| Course ubjectives:
I. Vo develop communication skiil of studeinfs,
2, To develop writing skitf ot students,
3. To develop expertise in the wtilities of ICT in the transmission of knowledge.

. Course conteat: N

- et T

| Unit | Topics
l Life Skills: Critical ihinfl{ﬁngﬁr}i}it-l!t'a Law of 1.ogic. Problem solving, Creative thinking
T lnter personal Skili:  Childhood  Erhics. Copiiee _ &ilh  emulioas  arkl Suess, |
1 Trustworthiness and empatlyy, Negotging difference of opinions |
i1 | Communication skills: What is Communication?, Listening Skills. Speaking Skills, |
Reading Skills, Writing Skilis, Group Discussion and Personal Interview. Barriers 10
| Communication ey | ' - =
TV | Speciatized Writing Skills: Official fetiers, Business leitees, Personal letiers, Writing
agendas, Minutes, Repons, Writing CVs. Resume, Statement of Purpose,  Sending epplications
‘through mail with auuchments, Rapporicbfing. Documentation.
V| Information and Communication Technology (fCT) Literacy: Word processor, Exedl,
Pagebtaker. PAf conversin, Prepafing PowerPuint Presentation

‘Learning omtcomes:
Afer completion of (he course siudents should be able to cope with the trosisitive interactions in persannl

and professional lives, The course will equip students to develop expertise in the wilities of 1CT in the
' tansmission of knowledpe.

Assignments: Assignment will be based on Unit I, 11, I, IVand ¥
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Ability Enhancement Course (AEC)
Yogic Sciences

Unit—=1*

BASIC CONCERT OF YOG

1. Introduction to Yoga : Definitions of Yoga,Thinkers on yoga and their
views - Patanjali. Gherand and: Goraksh: Karma Yoga, Bhakti Yoga and
Gyan Yoga : Concept and Characteristics.

2. Raja Yoga : Eight steps of Yoga; Description and significance of Yamas
and Niyamas.

3. Asanas and l’ranayams': Methods, advantages and hmitations: Concept of
Prana and Nadis; The subtle body, Chakras.

4, Pratyahara and Dharana : Significance and techniques; Pratyahara and
Dharana — Yoga Nidra, Antar Mouna, Ajapa Jap:

5, Hath Yoga : Shatkarmas- their methods, benefits and limitations :

6. Body and Mind ; Body-mind relation; the conscious, subconscious and
UACONSCIOUS; Psychosomatic disorders.

UNIT-2

APPLICATIONS QOF YOG

1. Yogic Lifestyle and Health : Medical concept and definition of health,
Causes of disease according to medical science and yoga; Basic instincts
and their management through yoga; '

». Diet and Nutrion : Medical and Yogic concept of diet; the three Gunas in
relation to diet.

3. Effect of Yoga on body systems : The Bones and Joints, Cardiovascular,
Respiratory, Digestive, Nervous, Endocrinal and Excretory systems.
Preventive, Promotive and curative effects of yoga.

4. Stress management ; Concept and types of stress, Effects of stress on body
and mind, Yogic management techniques.

5. Social Health management : Causes and effects of crime and substance
abuse on society, Role of yoga as supporting and transforming agent.




LT -2 i Practical)
(1) Peavanpeikiasare - Part |, T and J
(i) Relavation asanas - Shawasana, Adwasana, Makarasana, Matsvakr

wdasana.

{111 Meditative Asanas — Padmasana, Siddhasana. Siddbayoniasuna, Sukhasina,

(iv)Stan:firg Asanas - Tadasana, Tiryaktadasana, Katichakrasuny,
Dwikonasana. Trikonasana.

() Pujrasanc series — Vajrasana, Supravajrasuna, Stnghasana, Shashankasana,

Ustrasana, Vyaghrasana.
(vi) Forward Bending 4sunas - Pashchimottanasana, Janushirasana.
(vit) Backwaed Bending Asanas -- Bhujangasana, 'f‘iryakbhujan gasana,
Shalabhasana. Dhanurasana, Chakrasana. Gomukhasana,
Kandhrasana

UNIT - 4 (Practical)
(i) Gatyatmak Asanas — Suryanamaskar, Shankhprakshaiana Asanas.
(i) fnverted Asanas ~-Bhumipadmastasana, Sarwangasana, Halasana.

(iii) Pranayama - Prepranayama Practices, Yogic Breathing, Nadishodhan upto

stage II[, Kapalbhati. Bhastrika, Bhramari
(iv) Mudras and Kriyas - Gvan, Chin, Shambhawi, Nasikagra, Ashwini,
Khechari, Agnisar . :
(v) Bandhas - Jalandhar, Moola, Uddiyana, Mahabandha
(vi) Shatkarmas - Kunjal, Jalneti, [.aghooshankhaprakshalana, Trataka.
(vii) Pratyahara -Yoganidra, Antarmauna, Ajapa.

UNIT -5
Assignment/Vocational Training

(*1 unit = I credit)

Unit 1+2 = 2x10 = 20 brs

Units 3 +4 (Practicals)= 2x20 = 40 hrs

Unit 5 (Vocational Training}= 10x2= 20 hours

Total Programme = 20+40+20= 80 hours (AR
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